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ABSTRACT
Many studies have shown that the same student learning outcomes observed in
long-term study abroad can be met during short-term programs, if executed correctly.
Intercollegiate athletic foreign travel tours (AFTs) are similar to short-term study abroad
programs, but little research has been done on these programs. By analyzing qualitative
and quantitative data from surveys of student-athletes who recently participated in AFTs,
as well as interviews with relevant staff members, I was able to determine strengths of the
program and identify areas for growth. The evaluation process shaped organizational
change recommendations, along with an institutional policy that will allow the AFT
program to better facilitate the student learning outcomes related to intercultural
competency and the development of student-athletes through global experience.
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PREFACE
As a former NCAA Division III athlete and a current NCAA Division III coach, I
recognize the opportunities and the influence athletic departments have on university
campuses. Intercollegiate athletics has been striving for cultural inclusiveness and have
been at the forefront of social change for many years. Coaches have a unique relationship
with their players, which provides an opportunity to influence their lives.
Athletic Foreign Tours (AFTs) can be an experiential and transformational way of
learning. It should be embraced by stakeholders in higher education, who should look for
ways to educate student-athletes on cultural competence, intercultural communication,
and inclusion. Traveling on an AFT can also educate student-athletes in 21st Century
Learning Skills and prepare them for life after college. By evaluating the current AFT
program at GU, stakeholders are better informed about the positive areas of the program,
and areas in need of improvement.
I learned significant leadership lessons throughout this project, which challenged
the way I thought and acted as a coach. Coaches are educators, and we should recognize
and embrace that role. We also create and influence the culture of our program through
modeling and behavior. As someone who has taken her team on two AFTs, I am now
better equipped to prepare my student-athletes before our next trip and give them a more
transformational educational experience. It is my goal that they will carry these future
lessons through the rest of their lives.
Working in higher education has fulfilled my purpose of influencing young
people, with the hope of helping them change the world. It is June 2020 as I write this.
The streets around the country are filled with Indigenous People, Black Americans, other
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people of color, and white folks marching together in protest for racial justice and against
police brutality. When I started this project, I could not have imagined this moment of
reckoning. Young people are changing the world.
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CHAPTER ONE: INTRODUCTION
In higher education, students are learning in many different settings beyond the
classroom. Intercollegiate athletic programs serve as rich learning environments and
teach young people many lessons about how to be successful after college. Many life
skills are learned by student-athletes as they navigate balancing their academic, athletic,
and social lives. “By competing in college sports, student-athletes learn important skills,
like leadership, time management, and how to effectively work with others toward a
common goal” (NCAA, 2020). Many companies actively seek out former athletes
because they are goal-oriented, mentally tough, hardworking, good at time management,
and other strengths that benefit the workplace (Bastie, 2017). Numerous organizational
leaders are looking to create a team atmosphere among employees, which lends itself
well to the experience of former student-athletes.
Another advantage of being a student-athlete is the opportunity to travel around
the country and the world. Many collegiate and university athletic programs participate in
foreign tours, where student-athletes travel abroad, play against international teams, and
experience the culture of the country. These short-term study abroad trips, called athletic
foreign tours (AFTs), allow student-athletes who may lack the flexibility or finances for
longer, more traditional trips, an opportunity to reap the benefits of study abroad
programs. Some advantages of study abroad programs include: “cultural appreciation,
increased open-mindedness, greater understanding, and new perspectives” (Mapp, 2012,
p. 728). Intercollegiate athletic trips may also increase awareness and interest in
traditional study abroad opportunities.
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Through this project, I will be evaluating the athletic foreign tour (AFT) program at a
small, private university in the Midwest United States. Grant University or GU
(pseudonym) is a private, coeducational, professional university with a foundation in the
liberal arts. GU was founded as a seminary in 1852, and undergraduate studies started in
the 1920s. The mission states:
Grant University is a private university offering undergraduate, graduate, and
theological seminary degrees, and other educational opportunities with the intention
of educating and forming the whole person. The University is comprised of
individuals from the region, our nation, and the world.
As a community, the University practices its Christian commitments by educating
students, pursuing excellence in scholarship, challenging students to live lives of
worth and purpose, and preparing students for service to the church and the world.
Therefore, Grant University is committed to:
•

A hospitable Christian environment which respects other faith traditions;

•

Relationships which encourage intellectual, spiritual, and moral
development;

•

Excellence in academic inquiry and professional preparation;

•

A diverse and equitable community where Christian love is practiced;

•

Stewardship of all God’s human and natural resources;
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•

Zeal for life-long learning and service. (Citation omitted to preserve
anonymity.)

The athletic department at GU supports 19 NCAA Division III varsity sports, as well
as a Cheer and Stunt team. The full-time coaching staff includes 18 male head coaches,
16 male assistant coaches, two female head coaches, and one female assistant coach.
Student-athletes comprise 42% of the student body at GU and are often leaders in the
classroom and on campus. There are many students of color in the athletic programs;
however, there are only two non-white head coaches on staff. The mission statement of
the athletic department states that it strives to develop:


Individuals of excellence in the classroom as well as on and off the field of
competition;



Champions of character, integrity, and grit;



Individuals who serve a diverse community and seek to practice Christian
love;



Athletes who will positively influence their communities throughout their
lifetimes;



Teammates who work selflessly and tirelessly towards a common goal of
winning, on and off the field, with grace (Citation omitted to preserve
anonymity).

The athletic department also states that it observes the university’s mission statement and
is “committed to supporting the University’s philosophy of educating and forming the
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whole person” (Citation omitted to preserve anonymity). The athletic director frequently
cites the mission of the college when discussing departmental matters.
Because of the high percentage of student-athletes at GU, intercollegiate athletics
holds considerable influence over the campus culture. “Intercollegiate athletics continues
to be one of the most visible and recognizable aspects of post-secondary education. Some
of the most significant social and human rights breakthroughs have unfolded among and
within the athletics departments of the nation’s colleges and universities” (NCAA, 2014).
The question is, what kind of culture is GU’s athletic department and its student-athletes
developing?
The way things are currently, student-athletes may be missing out on experiential
learning opportunities. GU could be missing the chance to “educate and form the whole
person.” Administration, coaches, and staff must recognize their role in educating the
whole student-athlete and allow for more opportunities for student development and
learning outside the traditional classroom. Short-term study abroad through the AFT
program could be a way to accomplish this mission and better prepare student-athletes for
the world beyond college. Unfortunately, only a handful of athletic programs at this GU
take advantage of the program.
In the broader context of the educational community, there has been a rise in these
AFT programs. Colleges and universities would be wise to evaluate the benefits of taking
their student-athletes abroad. However, very little research has been published
specifically on AFT programs. As previously stated, these trips can be an opportunity for
students who may not have the chance to participate in a traditional study abroad program
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to study internationally. Through more research, these findings could prove valuable to
stakeholders at colleges and universities.
The problem I hope to address for stakeholders is how to get more athletic teams
to take advantage of the AFT program and, when teams are taking these trips, how can
the experience be more impactful to student development and learning objectives.
Rexeisen (2015) believes that we are “beginning to see a gradual shift in focus from ‘Is
study abroad effective?’ to ‘What can we do to improve the quality of the study abroad
experience?’” (p.166). By evaluating the AFT program at GU, I hope to find out what is
working well, what could be improved, what challenges the program faces, and how to
improve the program overall.
Purpose of the Evaluation
Short-term study abroad as an athletic foreign tour (AFT) is a specific type of
program. It involves athletic programs organizing trips during educational breaks, i.e.,
spring break, summer break, or shorter terms like month-long January or May terms.
Athletic teams are allowed to play foreign competition while they explore the countries
they are visiting. Many groups also participate in some type of community service or
volunteer project while they are on their international trip.
Because it involves student-athletes, the NCAA has specific rules that each
university athletic department must follow. The NCAA mandates that college athletic
programs may participate in AFTs “not more than once every three years” (NCAA, 2019,
p. 158). Any student-athlete can travel for these trips as long as they are NCAA eligible
and enrolled at the university. With the rotating three-year stipulation, most student-

14

athletes will only have one opportunity to travel with their team once; however, if the trip
happens their freshman year, they would be allowed to go again their senior year.
Over the past few years, organizations have emerged to serve colleges and
universities looking to take advantage of AFTs. These trips can range from less than a
week to two or even three weeks at a time. The only limiting factor in these cases is how
much money the university and athletic program is able and willing to spend. Teams are
traveling to Europe, China, Latin America, and other countries around the world.
Many athletic programs that take advantage of the AFT program use them as a
recruiting tactic to set themselves apart from other athletic programs that may not
participate in these trips. Another benefit for the athletic programs that go on AFTs is
extra training time with student-athletes. When teams are traveling abroad, the NCAA
allows teams to hold up to 10 practices, so these trips are a way to increase the contact
time with student-athletes in their respective sports. I hope that this program evaluation
will show there are many benefits to these trips beyond the two benefits previously
stated.
I became aware and interested in this topic because, as a collegiate volleyball
coach, I have taken my team on two AFTs to Costa Rica. The first time I took a group, I
was only concerned with the benefit of increased training time and recruiting advantages.
I did not think about the trip as a learning or student development experience. It was
through my educational leadership doctoral program that I began to see AFTs as a way
for student-athletes to experience transformational learning while immersed in a different
culture.
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This project is tied closely to student learning because study abroad programs are
a prominent example of experiential learning, and experiential learning can be an
essential tool in the development of the adult learner at institutions of higher education.
Kolb’s (1984) learning cycle states that “experience is something that happens to a
person, in which the person is involved usually as a result of conscious living, and the
reaction to such may result in learning” (cited in Jarvis, 1987, pp. 16-17). There is an
association between experiential learning and the transformational learning theory
proposed by Mezirow (1991). He “asserts that through reflection, active learning, and
placing ourselves in uncomfortable situations, students are able to develop their
understanding of the world and of themselves, allowing a potential change to their
perspectives and frames of reference” (cited in Strange & Gibson, 2017, p. 86). Without
hands-on experience or first-hand involvement, many students get stuck in the beginning
stages of Kegan’s (1982) Constructive-Developmental Theory. Students may get stuck in
the ways of knowing stage and are not able to experience transformational learning.
Drago-Severson (2004) asserts that “a way of knowing is the term for developmental
levels that profoundly affect how we as human beings make meaning for experiences and
dictates how we make sense of reality” (p. 39). Through transformational learning,
students can develop not only by changing how a person learns, but also how a person
knows.
While there are many study abroad opportunities offered to the student body at
GU, trips can look different when an athletic team is traveling together. General classes
combine random students who may not have any connection with each other; however,
an athletic team is a community of practice (CoP), which offers many benefits when that
16

group is studying abroad. Wenger (1998) describes a CoP as a social theory of learning,
and specifically any group of people who share a common interest and engage in a
learning endeavor. Under the lens of study abroad, the field of higher education can use
these different theories of learning to understand student development and accomplish
student learning objectives such as global awareness, cross-cultural competence,
intercultural communication, and self-confidence.
The educational purpose of this program evaluation was to determine if the
program falls in line with the mission and values of GU and how it can be improved to
fulfill the student learning objective of “educating and forming the whole person”
(citation omitted to preserve anonymity). Study-abroad is one of the most significant
examples of experiential learning, which is a proven method to learn about other cultures
and traditions (Rousi, 2007). Because of the large number of sports programs and
student-athletes at GU, I believe that AFTs could give student-athletes more opportunities
for student development and growth.
Rationale
As a collegiate volleyball coach and someone who believes in the value of
intercultural education, I feel very strongly about this topic. I have participated in four
short-term study abroad trips, two with my athletic team, and two with an academic class.
I have witnessed the value of study abroad first-hand, and I would like to research these
experiences to improve future trips. Many researchers have become aware that if
performed correctly, study abroad programs can transform students and impact them in
ways traditional classrooms cannot.

17

Transformational Learning Theory is a framework that asserts that through
reflection, active learning, and placing ourselves in uncomfortable situations,
students are able to develop their understanding of the world and of themselves,
allowing a potential change to their perspectives and frames of reference. (Strange
& Gibson; 2017, p. 86)
Through study abroad, students experience uncomfortable situations, actively learn about
the country they are in, and ideally reflect on these experiences to better understand not
only a different culture, but their place in it.
I have selected this program to evaluate because I am passionate about issues of
social justice, anti-racism, diversity, and inclusion. In my daily life, I strive to fight for
equity and try to bring awareness of these issues. I believe that on a college campus,
athletics offers a unique opportunity to address inequality and intolerance. I also believe
that exposing students to diverse populations will help them learn more about themselves
and the world.
By traveling abroad, students are more likely to develop empathy and tolerance
for people who are different than they are.
The notion that people from other cultures or backgrounds are more different than
they are similar is a problem. When students really try to become familiar with
other cultures, they will find the opposite is true. The more similarities students
see, the more empathy they’re capable of having (Benevento, 2018).
This empathy can be the first step in intercultural competence and student development
around issues of race and diversity.
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The Hardiman-Jackson model (1992) describes social identity development and
the various stages minority groups and dominant groups move through during the student
learning process. In How Learning Works Ambrose, Bridges, Lovett, DiPietro, and
Norman (2010) explain that, if students do not move past the second stage of acceptance
in this model when persistent and societal reinforcement of messages about different
groups are prevalent, students may have negative attitudes towards themselves or others
(p. 168). As educators, we need to challenge our students' worldviews to allow them to
move forward toward the stage of resistance where “students are acutely aware of the
ways in which ‘isms’ affect their life and the world” (Ambrose et al., 2010, p. 168).
Traveling to a foreign country forms students’ social identity and challenges their
worldviews. International trips enable them to move through the stage of resistance and
onto the next phase, where students redefine their sense of self and move beyond the
dominant-minority dichotomy (Ambrose et al., 2010).
The issues of cultural inclusion, intercultural competency, anti-racism, and equity
should be critical to the stakeholders at GU. As a school that prides itself on serving
diverse student populations, it should be doing everything in its power to make sure its
employees are embracing these ideals to aid in student development. As Ambrose et al.
(2010) believe, we need to consider students holistically as intellectual, social, and
emotional beings. Students are still developing in their sense of identity, and their level of
development can influence learning and performance. Faculty and staff must be equipped
to support every student on their campus.
There are many different stakeholders to consider in higher education. This
evaluation was significant for student stakeholders because the findings will create a
19

better AFT experience for them and hopefully aid in better campus culture. The
assessment was valuable to coaches in the athletic department because, through these
AFTs, a more inclusive culture within athletic programs can develop. The evaluation is
also critical to administrators who are looking to create a culture of hospitality on
campus. If stakeholders are looking to foster an abundant culture of acceptance and
diversity, encouraging more students to travel abroad may assist.
Goals of the Program Evaluation
The objectives of my program evaluation are to determine if the current AFT
programs are helping to fulfill the mission, vision, and values of the university, which
GU claims offers “other educational opportunities with the intention of educating and
forming the whole person” (citation omitted for anonymity). I will be researching
whether the AFT program aligns with this part of the mission. If it does not, I hope to
discover better ways for the program to carry out the mission, vision, and values of GU.
Another goal is to see what is working well in the program and to use that data to
encourage other athletic programs to take advantage of AFTs. It can be hard for coaches
to justify costs associated with the program, so it will be important to show the value. I
hope to give administrators and athletic staff more insight into how they can better
educate the whole student-athlete, beyond the athletic advantages that the AFT programs
offer. There are many things to be learned through the act of traveling internationally.
Still, I believe trip leaders need to be more mindful about student development before,
during, and after these trips. I hope that the research and this evaluation will show that the
AFT program enhances the student experience and aids in student development.

20

In this program evaluation, one specific goal related to student learning objectives
is to get coaches to understand that they are part of the educational process on campus.
As a coach myself, it is easy to forget that adult learning happens outside the classroom
and how much impact we have on our student-athletes beyond teaching the physical
skills of a sport. Experiential learning is one of the most valuable ways that students can
absorb information, and there is no better way to learn about other cultures than to
experience them on an AFT. By valuing these opportunities, the athletic department can
become a more significant part of the learning process for students.
Another goal I would like to accomplish regarding student learning is to get more
familiar with the transformational learning process and how to ensure it happens during
an AFT. I hope to show that traveling abroad is a transformative process and that
stepping outside an individual’s culture enables them to be open to multiculturalism and
become more culturally competent. In this globalized environment, the ability to work
with people from all types of backgrounds is a vital skill for graduating students to have.
One final goal related to student learning is to determine if students can develop
their 21st Century Skills (P21 Network, 2019), in particular, their life and career skills,
through traveling abroad. Examples of 21st Century Skills are flexibility and adaptability,
leadership and responsibility, initiative and self-direction, productivity and
accountability, and social and cross-cultural skills (P21 Network, 2019). There has been a
lot of discussion in education about 21st Century Skills and how colleges can prepare
their students better. “Today’s students need to develop thinking skills, content
knowledge, and social and emotional competencies to navigate complex life and work
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environments” (P21 Network, 2019, p. 2). AFT programs will expose student-athletes to
many of these skills, allowing them to become more competent in these areas.
Exploratory Questions
While there are many important questions I looked to answer, the primary
research questions I used to review the AFT program were:
1. What do the stakeholders (administration, athletic staff, and student-athletes)
report is working well in the short-term study abroad program AFT program at
Grant University?
2. What do the stakeholders (administration, athletic staff, and student-athletes)
report is not working well in the short-term study abroad AFT program at Grant
University?
3. What do the stakeholders (administration, athletic staff, and student-athletes)
report as the most significant challenges in the short-term study abroad AFT
program at Grant University?
4. What do the stakeholders (administration, athletic staff, and student-athletes)
report as ways to improve the short-term study abroad AFT program at Grant
University?
Related questions or secondary questions I will be investigating through my research
about the AFT program are:
1. How well, if at all, does our athletic foreign tour program align with the
mission, vision, and values of Grant University?
2. How do AFT programs enrich the lives of the student-athlete?
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3. How can we provide more student-athletes the opportunity to participate in
AFT experiences?
By investigating these issues, I hope to understand the AFT program at GU in more depth
and provide better solutions to serve the student-athletes who travel on these trips.
Conclusion
Through my research, I hope to learn about the benefits of the AFT program and
how it influences student development and learning. I am excited to gather information
from the teams that are taking advantage of the program to see what is working well. I
hope to show the value of this program, resulting in more coaches choosing to take their
athletic programs on AFTs.
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CHAPTER TWO: REVIEW OF LITERATURE
Introduction
There are multiple ways of learning on a college campus. It is a common belief
that students only learn in the classroom or through traditional academic structures.
However, extracurricular activities at universities offer chances to experience life lessons,
which can be just as valuable. Athletics provide many opportunities for students to grow
into competent adults, and connecting athletics with a study abroad trip or athletic foreign
tour (AFT) has the potential to enrich the experience even further.
In this review of the literature, I will be using Kolb’s (1981) Learning Cycle,
along with Mezirow’s (1978) Transformational Learning Theory framework, to explain
the value and process of experiential learning. I will examine the concept of communities
of practice, specifically Wenger’s (1998) theory, and how it can enhance student learning
objectives. Along with these theories, I will be citing multiple studies to discuss why
students study abroad and the benefits of study abroad, including the Jafari Model (1987).
Finally, I will present the best practices for getting the most out of the study abroad
experience. This review will be the foundation and framework for my project, moving
forward under the lens of AFTs.
Why study abroad?
In today’s global society, successful individuals need to be competent in the areas
of empathy, intercultural communication, and cross-cultural adaptability. All three of
these skills are shown to be developed through international travel and specifically
through higher educational study abroad programs (Dwyer, 2004; Coryell, 2011; Hamad
& Lee, 2013). Study abroad programs benefit students who travel by developing the
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above skills, which will lead them to be successful in their day to day lives back in the
US, and hopefully in the global community beyond college.
Study abroad trip duration has traditionally been a semester or full academic year,
and there has been plenty of research published on the impacts and outcomes of these
programs. Because of the cost and time commitment of a traditional year-long or
semester-long study abroad, many students are choosing short-term study abroad
programs. These shorter trips have grown increasingly popular over the last 10-15 years.
Short-term study abroad is an educational trip abroad that lasts between a week and two
months (Tuttle, n.d.). Research has shown that traditional study abroad achieves many
student learning objectives, but there have been questions about whether short-term
programs reveal the same results.
Looking at the experiences between those students who studied a full year, one
semester, or a summer term, Dwyer (2004) concluded that the duration of a program does
have a significant impact. Those who studied for a full year saw increased improvement
in academic attainment, intercultural development, career impact, and personal growth.
However, other studies show that individuals who studied abroad for a shorter period still
saw many of the same improvements. Students may be intimidated by spending a full
year abroad. Studying abroad for a few weeks at a time can give them the confidence to
experience a more extended trip in the future. Because of the expensive nature of
studying abroad, these shorter-term trips can be a cost-effective way to spend time
internationally and still expose individuals to similar learning outcomes.
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Experiential Learning using the Transformational Learning Theory Framework
Experiential learning can be a valuable tool in the development of the adult
learner at institutions of higher education and goes hand-in-hand with the
Transformational Learning Theory. Kolb’s (1984) Learning Cycle maintains that
“experience is something that happens to a person, in which the person is involved
usually as a result of conscious living, and the reaction to such may result in learning”
(Jarvis, 1987 p. 16-17). Through the experiential learning opportunity of studying abroad,
adult learners can undergo a transformational learning experience that impacts the way
they see the world. As described earlier, Mezirow’s (1991) Transformational Learning
Theory “asserts that through reflection, active learning and placing ourselves in
uncomfortable situations students are able to develop their understanding of the world
and of themselves, allowing a potential change to their perspectives and frames of
reference” (Strange & Gibson, 2017, p. 86). Students are experiencing the environment,
cultures, and customs in uncomfortable ways during study abroad, which allows them to
reflect and, hopefully, change their perspectives and frames of reference about that
country.
According to Strange and Gibson (2017) and Smith, McAliffe, and Rippard
(2014), study abroad trips provide the opportunity for transformational learning. The
purpose of study abroad is to take individuals out of their comfort zones to experience
unfamiliar environments and cultures. Findings by Strange and Gibson (2017) show that
only through focused reflection and active learning in uncomfortable environments are
students able to fully develop their understanding of the world and themselves in it,
thereby experiencing a transformation. Furthermore, Smith, McAliffe, and Rippard’s
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findings (2014) stress the importance of forming relationships and engaging with others
during the travel abroad experience. While spending time together, students develop trust,
which can lead to judgment-free opportunities to have a dialogue about social justice,
privilege, oppression, change agencies, and other sensitive topics.
Social Learning Theory and Communities of Practice
While there are many study abroad opportunities offered to the student body at
academic institutions, trips can look different when an athletic team is traveling together.
General courses unite students who may not have any connection with each other;
however, an athletic team can be considered a community of practice (CoP), which offers
many benefits. Wenger (1998) describes a CoP as a social theory of learning, specifically,
any group of people who share a common interest and engage in a learning endeavor.
To be considered a CoP, members must meet three conditions. There must be a
domain, which is a shared identity of interest. There needs to be a community in which
members develop relationships and engage in action and dialogue. Finally, there must be
practice, which allows resources, stories, and solutions to be shared and utilized (Coryell,
2011, p. 5). Intercollegiate athletic teams are CoPs because student-athletes share the
same identity of interest (domain), they live together and learn together on campus, the
field, or court (community), and they train together, solve problems, and share solutions
nearly every day (practice).
Culver and Trudel (2008) characterize CoPs in sport distinctly, separating coaches
from the athletes based on their primary practices. “The practice of the athlete CoP is the
actual performance of the sport, while the practice of the coach CoP is the
coaching/teaching/leading of the athlete CoP” (Culver & Trudel, 2008, p. 5). Informal
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CoPs have existed throughout human history, but many do not last without an intentional
structure. “In order to optimize the development and maintenance of CoPs, they need to
be purposefully cultivated and supported” (Culver & Trudel, 2008, p.3). Because of the
unique relationship that coaches and athletes share, coaches who understand their team as
a CoP can create a thriving learning environment.
For more on social learning theory, Jarvis (1987) acknowledges that there are
many different learning processes, but that all adult learning happens within a social
context. Different individuals may experience the same event differently based on their
culture and social constructs. “Short-term study abroad programs offer a unique, situated
context to investigate the complex influences on international/cross-cultural learning, as
well as the nature of the communal behaviors and interactions with communities of
practice in these programs” (Coryell, 2011, p. 5). Taking a CoP (an athletic team, in this
example) and putting them into a study abroad program allows individuals the ability to
learn not only from the environment but also from each other. The influence of peer-topeer learning should not be overlooked.
Best Practices
While much has been written on methods to get the most out of study abroad, I
will be highlighting a few different articles which I feel give the most solid foundation of
best practices. One of the areas that kept repeating throughout my research was the
difference that faculty can make in the experience. Paus and Robinson (2008) studied the
factors that lead students to choose to study abroad, and they found that support and
encouragement by faculty was a significant indicator. The more encouraging and
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adamant a faculty member was about study abroad, the more likely their students were to
choose to travel.
Not only is it essential that faculty members encourage students to study abroad,
but faculty members also play a vital role in helping students understand and interpret the
learning objectives on the trip. “As instructors bring students abroad in greater numbers,
it is imperative that instructors can implement productive pedagogical approaches and
design their programs for optimal cultural sensitivity gains” (Anderson, Lorenz, & White,
2016). It is not enough to just send students abroad and hope that they absorb
intercultural sensitivity; instructors need to have an intentional itinerary and plan.
In Anderson, Lorenz, and White’s 2016 research, they studied two groups who
were leading a study abroad trip. One was a control group with no extra training and one
whose instructors were prepped on an orientation method and coached on conducting
debriefing sessions with students while still in the country they were visiting. The
research showed that these extra efforts by the second group of instructors had an impact
on the intercultural growth of students.
Intentional preparation and interaction with students studying abroad have a
significant impact on their experience. The Jafari Model (1987) explores the immersion
process that takes place when individuals or groups travel to the “non-ordinary.” This
student-centered approach focuses on details beyond academic learning outcomes. It
combines the “balance between work and leisure, study and fun, pedagogical and
personal outcomes” (Hall, Gray, Downey, Sheringham, Jones, Power, & Troung, 2016, p.
35). If instructors only focus on the academic learning objectives, they can forget that
there is much to be learned from the culture shock and fear of being in a foreign country.
29

Instructors must strike a balance between structure and freedom, academic outcomes and
fun, safety, and adventure for their students. Reading about best practices for successful
short-term study abroad trips; this is the most important lesson of all. As in most aspects
of our lives, balance is the key.
Conclusion
While I learned many things about study abroad through my literature review, I
was unable to find any articles or research that discusses the athletic foreign tour (AFT)
model. I believe there is a significant gap in the literature about AFTs, especially with the
increased frequency of these trips. The NCAA strives to be proactive regarding studentathlete development; therefore, I was astonished that I could find no information about
best practices specifically for athletic teams traveling abroad. Because of the gap in the
literature, I hope to shed more light on the topic of short-term study abroad as athletic
foreign tours and the connection to student learning outcomes.
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CHAPTER THREE: METHODOLOGY
Research Design Overview
The purpose of gathering evidence for this project was to see what works well
within athletic foreign tours (AFTs) and find ways to improve the program. In recent
years, institutions of higher education have begun to employ utilization-focused
evaluations to determine the significance and worth of programs, positions, curriculums,
and more on their campuses. One efficient method that colleges and universities utilize is
program evaluation. Patton (2008) states that a “program evaluation is the systematic
collection of information about the activities, characteristics, and results of programs to
make judgments about the program, improve or further develop program effectiveness,
inform decisions about future programming, and/or increase understanding” (p. 39). After
conducting a program evaluation, organizations can determine the value of existing
programs and decide if a change is needed.
The methodology I used to evaluate the AFT program at Grant University (GU)
consisted of a mixed-method approach. “From a utilization-focused evaluation
perspective, both qualitative and quantitative data can contribute to all aspects of
evaluative inquires” (Patton, 2008, p. 438). Using a combination of surveys and
interviews, I gathered both qualitative and quantitative data to inform me about the AFT
program thoroughly. This approach gave me a diverse set of data to better analyze and
evaluate the program and help determine the future direction of the program.
To gain perspective from student stakeholders, I invited student-athletes who had
traveled abroad with their respective athletic teams in 2018 to participate in a survey. The
survey contained qualitative and quantitative questions, and the data I gathered was
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extremely valuable. By analyzing the survey’s Likert-scale answers, and through a
conventional content analysis on the quantitative questions, I was able to evaluate what
students felt were positive outcomes, as well as areas they felt needed improvement.
Through interviews with administration and staff members, I gathered qualitative
data, which allowed me to determine how those stakeholders view the AFT program. I
used conventional content analysis so as not to bring in my own biases as I analyzed the
data. By using this method, the participants were able to tell me what is working well,
and what they feel could be improved, as well as give their opinions about other aspects
of the AFT program. Both methods aided in answering my primary questions as well as
my secondary questions.
Participants
Participants involved in this study were freshman, sophomore, junior, and senior
undergraduate students, who also participate in athletics at GU. Surveys were given to
student-athletes after they returned from their respective teams’ AFT. All student
participants were chosen based on their experience going on an AFT with their athletic
team. Every trip occurred between March and September, and a total of 91 studentathletes participated in the AFT program in 2018. Because of the small target population,
I was not able to use random sampling. I felt it best to attempt to reach out to any studentathlete who studied abroad with their respective sport so that I would have enough data to
draw conclusions about the program. Thirty-one males and 33 females completed the
survey; all were aged 18 to 23 at the time of the study.
To gain insight from multiple stakeholders, I interviewed administrators and staff
who have associations with the AFT program at GU. I interviewed the Director of
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Athletics to give the perspective of an administrator who oversees all the athletic
programs that travel on these AFTs. I interviewed two coaches with first-hand knowledge
who have utilized the AFT program. Finally, I interviewed the Director of International
Studies, who oversees all study abroad trips on campus, to learn more about the planning
and organization aspect of these trips and her perspective on AFTs.
Data Gathering Techniques
Cronbach (1982) stated that “There is no single best plan for an evaluation, not
even for an inquiry into a particular program, at a particular time, with a particular
budget” (cited in Patton, 2008, p. 393). Designing evaluations is difficult and collecting
data can be even more challenging when trying to maintain reliability and validity.
Regarding this challenge, Patton (2008) believes that “doing something is better than
doing nothing, as long as one is realistic and honest in assessing and presenting the
limitations of what is done” (p. 413). Keeping this in mind, I made every attempt to
collect the data methodically and ethically with hopes that the findings would prove
valuable to my program evaluation. I gathered qualitative and quantitative data through
the completion of surveys and interviews, which gave me a deeper understanding of how
stakeholders see the program. I conducted surveys with student-athletes and interviews
with staff members and an administrator. I was able to administer and collect 64
complete surveys and interview four individuals. I also analyzed GU’s study abroad
statistics to understand the trends at this university and have included that data.
Surveys
The first step in this process was to contact and obtain permission from two
athletic coaches who took their student-athletes on an AFT. Upon receiving approval
from the head football coach and head women’s soccer coach, I was able to set up a time
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and method to administer the surveys (see Appendix A). One of the three teams which
participated in surveys was the volleyball team. Because I currently coach this program,
there was no email or contact needed to gain permission.
The surveys that student-athletes completed contained both qualitative and
quantitative questions along with a demographics section. Twenty-two questions on the
survey were quantitative, and nine were open-ended qualitative questions. The study
included nine questions about past travel experience and demographics to get a better
sense of the participants’ backgrounds.
The first athletic team to take the survey was the volleyball program. Following a
scheduled team meeting, I asked team members who had traveled to Costa Rica in March
of 2018 to participate in a survey about their AFT experience. I explained to individuals
in the room the purpose of the program evaluation and allowed for any questions. I told
them that participation was completely voluntary and that they may discontinue
participation at any time with no adverse consequences. I administered the survey by
pencil and paper.
I laid out two large envelopes; one labeled surveys and one labeled consent forms.
I gave each participant two copies of consent forms (see Appendix B) and one survey.
Anyone who wanted to participate signed one consent form and placed it into the
appropriate envelope. The other consent form was for the individual to keep. After
participants’ surveys were complete, I directed them to place the finished document into
the appropriate envelope. I instructed those who chose not to participate to place both the
consent form and uncompleted survey in the envelope marked surveys. Upon distributing
the surveys, I left the room and remained in my office for 25 minutes so that individuals
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did not feel pressured to participate and to ensure confidentiality. Twelve out of 19
volleyball players completed the survey.
The second group to complete the survey was the GU football team, who traveled
to Ireland in May of 2018. Because this trip occurred during summer break, the football
coach felt it would be most efficient to administer the survey himself while the team was
flying back from Ireland. Because I was not on the trip, I needed to clearly explain all the
necessary details on a cover sheet (see Appendix C), along with providing two consent
forms and the survey for each individual. On the cover sheet, I gave instructions, stated
that information is confidential, that participation is voluntary, and individuals could
discontinue their involvement at any time without penalty.
I packed enough surveys for all the student-athletes on the trip along with enough
pens for each individual. I sent this envelope along with the football coaching staff who
administered the survey while the team flew back to the United States. The coaches had
two envelopes; one for completed consent forms and the other for completed surveys.
Through the cover letter, I instructed individuals to place one signed consent form into
the appropriate envelope and the finished survey into the other envelope. I also instructed
those who chose not to participate to place all forms and unfinished surveys in the
envelope completed surveys. Out of 44 football players who traveled to Ireland, 31
individuals completed the survey.
The third group to complete the survey was the women’s soccer team who
traveled to Costa Rica in August of 2018. Because the fall season was starting for the
women’s soccer program at this time, the coach felt the best way to reach his players was
to distribute the surveys himself. I included a detailed cover letter (see Appendix D),
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which explained the process for each participant, along with two consent forms and the
surveys. The coach collected all the surveys and placed them in a folder completed
surveys, and he also collected the consent forms and placed them in a different folder
completed consent forms. Out of the 28 players who attend the women’s soccer trip to
Costa Rica, 21 individuals completed the survey.
Individual Interviews
To draw information about AFTs from various aspects of campus, I chose to
interview one athletic administrator, two members of the coaching staff, and one staff
member, the Director of International Studies. I reached out to these individuals by email,
requesting an interview voluntarily. As they agreed to participate, we decided upon a
time that was convenient for them. Through these interviews, I collected qualitative data.
The interviews allowed me to ask follow-up questions and gain a better understanding of
the issues and address my research questions (see Appendix E for interview questions).
The face to face interviews were approximately 20 minutes in length for three of
the participants, and 40 minutes in length for one participant. The interviews were
conducted in a conversational style and contained no more than nine questions. After
explaining the program evaluation and informed consent forms to participants, I asked if
they had any questions. I stated clearly that participation was voluntary and that they
could end the interview at any time with no adverse consequences. I recorded the
conversations through an audio program on my phone, and I took notes. The identities of
the school and individuals are being kept confidential, and only I have access to this
information.
The interviews allowed me to gain information from the perspective of the
administration and staff to help me answer what is working well and not working well in
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the AFT program. They allowed me to gain further knowledge of the ideas and opinions
among stakeholders about the AFT program, and how it might be improved. The
interviews also gave me insight into how we might get more athletic programs to take
advantage of the AFT program.
Student Participation in Study Abroad Program Data
Finally, I analyzed data from the Office of International Studies from the past five
years about study abroad student participation at GU. It was essential to understand how
many students participate in study abroad at GU, so I could have a better idea of how
student-athlete AFT trips compare to the general student body. If the percentage of
student-athletes were much lower than the entire population, it would inform stakeholders
that they need to do more to improve the number of student-athletes studying abroad.
Ethical Considerations
In any research study or program evaluation, it is vital to consider ethical issues
and make sure that there are no violations of privacy. Patton (2008) states, “a successful
program evaluation is useful, practical, ethical, and accurate” (p. 199). There is no one
‘right way’ in developing program evaluations, but it’s imperative to be transparent and
ethical. “The right way, from a utilization-focused perspective, is the way that will be
meaningful, credible, and useful to the specific intended users involved” (Patton, 2008, p.
200). Throughout this evaluation, it has been my procedure to remember these guidelines
and follow the rules outlined in the IRRB Criteria for Ethical Research (National Louis
University, 2016).
During the IRRB process, I determined any possible risks to the subjects, or
whether any harm could come to participants. I gained permission from all surveyed
students, and all interviewed staff and administration. I used consent forms for each
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participant for both surveys (see Appendix B) and interviews (see Appendix F). It was
clear that participation was voluntary and could be terminated at any time without
adverse consequences. I kept all students’ identities confidential, and I did not attach
identities to any data. Only I had access to the surveys. Students’ participation in this
study did not involve any physical or emotional risk beyond that of everyday life.
Regarding staff and administrator interviews, all participation was voluntary, and
any participant could discontinue their participation at any time with no consequences. I
kept each participants’ identity confidential, and no name was attached to the data. Only
I had access to audiotapes and transcripts. Each participant involved in this study had no
physical or emotional risk to them beyond that of everyday life.
When reporting results, I did not use any names of location, school, or
participants to protect privacy and confidentiality. All forms are kept in a locked drawer
with no access from an outside source to protect confidentiality. I will maintain these
records for five years and destroy them following the passing of secured time
requirements as stipulated by proper dissertation protocol.
Data Analysis Techniques
When discussing data analysis, Carroll and Carroll (2002) tell us that “every
picture tells a story” (p.17). Researchers must become familiar with their data and, as a
first step, need to “simply organize their data” (Carroll & Carroll 2002, p. 17). Through
the organization of your data, themes and images will show themselves, and a story
develops. I found this to be the case as I worked my way through the data I collected
about the AFT program at GU.
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Surveys
The surveys that I administered to student-athletes at GU provided me with
qualitative and quantitative data about the AFT program in which they participated.
When designing my survey, I wanted to allow for a simple way to analyze and apply the
data to my program evaluation. For that reason, I chose to use a Likert-scale for the
quantitative questions using the scaled responses: strongly disagree, disagree, neutral,
agree, and strongly agree. By using scaled responses, I was able to see the data from a
positive, negative, or neutral standpoint. When analyzing the data, I tallied responses
determining percentages based on the answers.
The survey asked nine open-ended questions to gain qualitative data from the
student-athletes. I used conventional content analysis to code responses and then went
back and identified themes for each item to look for similarities in answers. I requested
demographic data and information about the participants’ international travel history to
learn more about the travel history of this population of students.
Individual Interviews
I conducted individual interviews with four individuals from GU and asked eight
open-ended questions about their perception of the AFT program. These interviews
provided me with plenty of qualitative data regarding the standing of the program. To
analyze the interviews I conducted, I chose to do conventional content analysis and look
for themes within each conversation. I gathered interview results using an audio recorder
to record each interview and took notes by hand. I submitted the recordings to a
professional to transcribe. Once returned, I reviewed the transcriptions and started
compiling data. I went through each response and began coding the responses. Once I
coded the answers, I went back through and identified themes.
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Student Participation in Study Abroad Program Data
To have useful data about the study abroad program at GU, I compared the
number of students from the entire student body with those who traveled on an AFT with
their athletic team. I also analyzed data about the athletic programs which have taken an
AFT over the past ten years to determine which teams have traveled, and how frequently
they are traveling. While there was not much data to analyze, the findings were beneficial
in this program review.
Conclusion
As a result of this program evaluation data analysis, I was able to answer my
primary and secondary questions about the AFT program at GU from the stakeholders’
perspectives about what is working well and what needs improvement in the AFT
program. Through a mixed-method approach of compiling qualitative and quantitative
data, I believe I was able to reach multiple conclusions about the program. The next
section will highlight my results and findings.
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CHAPTER FOUR: RESULTS
Findings
For this program evaluation, I analyzed short-term study abroad as an athletic
foreign tour (AFT) at Grant University (GU). Through surveys and interviews, I
compiled qualitative and quantitative data to help answer how well this program is
working and what could be improved. The goal of many study abroad programs is that,
through the experiential learning opportunity, transformational learning will occur. In
Strange and Gibson’s (2017) study, students reported that they were able to actively learn
and reflect on their time in the foreign country, “ultimately showing that a relationship may
exist between experiential learning components and the achievement of a perspective
transformation” (p. 97). I hoped that the data about the AFT program would show similar

results.
Surveys
In 2018, three athletic teams from GU participated in an AFT. I distributed surveys
to each group between April and September of 2018. Out of 91 distributed surveys, 64
returned completed for a response rate of 70%. I was pleased with the high return rate,
which I attribute to the targeted nature of participants.
In response to question #1, “Overall, I enjoyed this trip,” the most frequently
reported response indicated that 47 students (73%) “strongly agree” that they enjoyed the
trip. Sixteen students (25%) “agree” with this statement. Only one student (2%)
responded as “neutral,” and no students (0%) responded with “disagree or strongly
disagree.” From this level of positive responses, it tells me that an overwhelming
majority considered their AFT a success. Having data to present that student-athletes
enjoy these trips is vital to growing the program and getting other students to travel in the
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future. Enjoyment of AFTs may open the door for these student-athletes to get involved
in other, more traditional study abroad programs.
Table 1
Student-Athlete Survey Question 1: Overall, I enjoyed this trip.
Answer Choices

Responses

Percentages

Strongly Agree

47

73%

Agree

16

25%

Neutral

1

2%

Disagree

0

0

Strongly Disagree

0

0

Note: 64 out of 64 respondents answered this question

In response to question #2, “I wish our trip abroad had been longer, I felt it was
too short,” the largest group, 23 respondents (36%) answered neutrally to this question.
The next highest response was 16 participants (25%) answering “agree” and 16 (25%)
answering “disagree.” Seven students (11%) “strongly agreed” that the trip was too
short, and two students (3%) “strongly disagreed” with this statement. By removing the
neutral answers, the sample slightly skews to more students wishing the trip had been
longer, but overall, I do not believe I can draw strong conclusions from this data. All of
these trips were 9-10 days, and there was no significant difference in answers between
the different groups. I feel that this preference comes from each person’s individual
experience with being away from home.
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Table 2
Student-Athlete Survey Question 2: I wish our trip abroad had been longer; I felt it was
too short.
Answer Choices

Responses

Percentages

Strongly Agree

7

11%

Agree

16

25%

Neutral

23

36%

Disagree

16

25%

Strongly Disagree

2

3%

Note: 64 out of 64 respondents answered this question

In response to question #3, “I learned a lot about the history, culture, and daily life
of the home country on this trip” the most frequent response was “agree” with 33 of the
students (51%) answering this way. The next most frequent response showed 24 students
(38%), answering that they strongly agree with the question. Six students (9%) remained
neutral on this topic, and only one student (2%) disagreed. The findings of this question
are significant because it shows that students feel that they learned about the respective
country they visited, which is a primary goal of most study abroad trips.

43

Table 3
Student-Athlete Survey Question 3: I learned a lot about the history, culture, and daily
life of the home country on this trip.
Answer Choices

Responses

Percentages

Strongly Agree

24

38%

Agree

33

51%

Neutral

6

9%

Disagree

1

2%

Strongly Disagree

0

0%

Note: 64 out of 64 respondents answered this question

In response to question #4, “I would have liked more interaction with the local
people of this country” the most frequent response was 28 students (44%) answering that
they “agree”; followed by 27 students (42%) remaining neutral on this topic. Eight
students (13%) strongly agreed, one student (2%) disagreed, and no students (0%)
strongly disagreed. I feel the answers to this question are significant, showing that our
student-athletes are craving more experience with the local people and the culture. On
international trips, some group leaders err on the side of caution or safety, and for this
reason, do not allow for much cross-cultural interaction.
Although safety is important, not allowing enough interaction with the local
culture may not have allowed student-athletes the opportunity to have their world views
challenged or experience a positive effect on their intercultural competence. “The
conditions for intergroup contact during a study abroad experience are ideal for reducing
prejudice, developing intercultural competency skills, and improving relations across
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cultural, ethnic, and/or national differences” (Twombly, Salisbury, Tumanut, & Klute,
2012, p. 72-73). Trip leaders need to find a balance between safety and contact with the
host culture to give student-athletes the best possible experience abroad.

Table 4
Student-Athlete Survey Question #4: I would have liked more interaction with the local
people of this country.
Answer Choices

Responses

Percentages

Strongly Agree

8

13%

Agree

28

44%

Neutral

27

42%

Disagree

1

2%

Strongly Disagree

0

0%

Note: 64 out of 64 respondents answered this question

In response to question #5, “I learned things about myself on this trip,” the most
frequent response was “agree” by 36 students (56%). Seven students (11%) strongly
agreed that they learned something about themselves on their trip. Twenty students (31%)
remained neutral in their answer, and one student (2%) chose not to answer the question.
From a transformational learning perspective, it is fascinating to see such a high
percentage of students acknowledging that they learned things about themselves by
traveling to a foreign country. Growth and self-reflection are fundamental goals for any
study abroad program; however I do feel as if many participants chose to remain neutral
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in their response because recognizing if they learned things about themselves could be a
difficult thing to measure.

Table 5
Student-Athlete Survey Question #5: I learned things about myself on this trip.
Answer Choices

Responses

Percentages

Strongly Agree

7

11%

Agree

36

56%

Neutral

20

31%

Disagree

0

0%

Strongly Disagree

0

0%

Did not answer

1

2%

Note: 63 out of 64 respondents answered this question

In response to question #6, “My values are changed because of this trip,” a
majority of students, 30 out of 64 (47%), remained neutral when answering this question.
However, 42% or 27 students agreed that they changed their values because of this trip.
Four students (6%) disagreed, two students (3%) strongly disagreed, while one student
(2%) strongly agreed. It is not surprising to me that such a large number of students
remained “neutral” on this question. I believe it would be unlikely for someone’s values
to change during a nine or 10-day trip noticeably. However, nearly the same number of
students felt a significant impact enough that their values were changed. It is encouraging
to hear this because, as a study abroad leader, I am always hoping that the students come
away with something impactful.
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Table 6
Student-Athlete Survey Question 6: My values are changed because of this trip.
Answer Choices

Responses

Percentages

Strongly Agree

1

2%

Agree

27

42%

Neutral

30

47%

Disagree

4

6%

Strongly Disagree

2

3%

Note: 64 out of 64 respondents answered this question

In response to question #7, “I was nervous about traveling to a foreign country
before we left for this trip,” 25 students (39%) answered that they disagreed with this
statement. Still, in general, the answers were relatively evenly dispersed. Ten students
each responded that they strongly agreed (16%), agreed (16%), or remained neutral
(16%), with nine students (14%) saying that they strongly disagreed. A possible reason
that most students did not feel nervous traveling outside the country could be that many
of them have already traveled abroad at some point. Twenty of the 34 respondents who
answered disagree or strongly disagree also responded to Q35 that they had previously
visited another country.
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Table 7
Student-Athlete Survey Question #7: I was nervous about traveling to a foreign country
before we left for this trip.
Answer Choices

Responses

Percentages

Strongly Agree

10

16%

Agree

10

16%

Neutral

10

16%

Disagree

25

39%

Strongly Disagree

9

14%

Note: 64 out of 64 respondents answered this question

In response to question #8, “I felt a sense of ‘culture shock’ or disorientation after
we arrived in the host country,” participants answered evenly across the scale. Twenty
out of 64 students (31%) responded that they disagreed, and 20 others (31%) remained
neutral. Eighteen out of the 64 participants (28%) agreed that they felt a sense of culture
shock. Three students either strongly agreed with this statement (5%) or strongly
disagreed with this statement (5%). I was slightly surprised that so many students
remained neutral or disagreed on this issue. One reason that so many participants did not
feel a sense of culture shock could have been the format of the tour. Each group that
traveled abroad had a tour guide that was there to translate and show the groups around
each country, which could have led to less discomfort.

48

Table 8
Student-Athlete Survey Question #8: I felt a sense of ‘culture shock’ or disorientation
after we arrived in the host country
Answer Choices

Responses

Percentages

Strongly Agree

3

5%

Agree

18

28%

Neutral

20

31%

Disagree

20

31%

Strongly Disagree

3

5%

Note: 64 out of 64 respondents answered this question

In response to question #9, “I would feel more confident traveling abroad as a
result of this trip” 37 out of 64 participants (58%) agreed, and 17 (27%) strongly agreed.
Seven participants (11%) remained neutral, and only three respondents (5%) answered
that they disagreed. I found it very positive that so many students responded that they
would feel more confident traveling abroad again in the future. Many times, these shortterm study abroad programs are a gateway for students to take longer study abroad trips.
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Table 9
Student-Athlete Survey Question #9: I would feel more confident traveling abroad as a
result of this trip
Answer Choices

Responses

Percentages

Strongly Agree

17

27%

Agree

37

58%

Neutral

7

11%

Disagree

3

5%

Strongly Disagree

0

0%

Note: 64 out of 64 respondents answered this question

In response to question #10, “I am more aware of American culture because of
this trip” 38 out of 64 respondents (59%) agreed, and 12 (19%) strongly agreed. Thirteen
participants (20%) remained neutral, while only one person (2%) disagreed with the
statement. As Americans, we rarely think about what our culture entails. I believe it is
crucial to understand your own culture if you are going to begin to understand other
cultures. The data shows that a majority of student-athletes felt they left their AFT with a
better sense of their own culture.
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Table 10
Student-Athlete Survey Question #10: I am more aware of American culture because of
this trip.
Answer Choices

Responses

Percentages

Strongly Agree

12

19%

Agree

38

59%

Neutral

13

20%

Disagree

1

2%

Strongly Disagree

0

0%

Note: 64 out of 64 respondents answered this question

In response to question #11, “I will be more comfortable around people from
different cultural backgrounds as a result of this trip” 37 out of 64 participants (58%)
agreed, and 12 (19%) strongly agreed. Thirteen participants (20%) remained neutral on
this statement, with one person (2%) disagreeing and one person (2%) not answering the
question. It was promising to find that a vast majority of student-athletes agreed or
strongly agreed with this question. Although participants were only out of their home
country for nine or ten days, it is very promising to hear. Breaking down cultural barriers
can be a difficult task; hopefully, after the students returned from their trips, they were
able to retain this knowledge and experience.
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Table 11
Student-Athlete Survey Question #11: I will be more comfortable around people from
different cultural backgrounds as a result of this trip.
Answer Choices

Responses

Percentages

Strongly Agree

12

19%

Agree

37

58%

Neutral

13

20%

Disagree

1

2%

Strongly Disagree

0

0%

Not Answered

1

2%

Note: 63 out of 64 respondents answered this question

In response to question #12, “I feel closer to my teammates because of this trip,”
there was an overwhelming number of participants who agreed. Thirty-five out of 64
participants (55%) strongly agreed with this statement, while 21 out of the 64 (33%)
agreed. Seven people (11%) remained neutral, and one person (2%) did not respond. One
of the reasons coaches have gone on these trips is to facilitate team building and
connections among players. In this case, it looks as if the participants believe that
happened.
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Table 12
Student-Athlete Survey Question #12: I feel closer to my teammates because of this trip.
Answer Choices

Responses

Percentages

Strongly Agree

35

55%

Agree

21

33%

Neutral

7

11%

Disagree

0

0%

Strongly Disagree

0

0%

Not Answered

1

2%

Note: 63 out of 64 respondents answered this question

In response to question #13, “I enjoyed the community service aspect of this trip,”
every participant answered positively. I did not include the data for the football team
because they did not participate in a community service activity during their trip. Twentysix out of the 33 participants (79%) who did perform community service strongly agreed,
and seven (21%) agreed that they enjoyed the service. Volunteer or community service
has been a proven way to deepen experiential learning and it was exciting to see that all
the participants enjoyed their service opportunities.
Paras, Carignan, Brenner, Hardy, Malmgren, and Rathburn (2019) concluded that
including service-learning components in study abroad opportunities provides an
improvement in intercultural communication. “A plausible explanation for this is that the
daily face-to-face intercultural interactions experienced by students engaged in a servicelearning environment yielded more opportunities for students to practice and cultivate
intercultural skills” (Paras et al., 2019, p. 35). In order to deepen the experience for
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student-athletes, future trip leaders should consider including an opportunity for some
type of volunteerism or community service.

Table 13
Student-Athlete Survey Question #13: I enjoyed the community service aspect of this trip.
Answer Choices

Responses

Percentages

Strongly Agree

26

79%

Agree

7

21%

Neutral

0

0%

Disagree

0

0%

Strongly Disagree

0

0%

Note: 33 out of 33 respondents answered this question

In response to question #14, “I would have liked the athletic competition to be a
more significant aspect of this trip,” the majority of respondents, 36 out of 64 (56%)
remained neutral about this statement. Fourteen out of 64 (22%) disagreed with the
statement. Twelve of the respondents (19%) answered that they agreed, seven (11%)
strongly agreed, and five (8%) said that they would have liked athletic competition to be
a more significant part of the trip. One of the reasons that coaches organize athletic
foreign tours is to compete in their respective sports in “friendly” matches against the
home countries. While this is a large part of the trip, I wanted to gauge from the studentathletes how important they felt that experience is. With the majority of respondents
answering neutral or disagree, it shows that it is not a notable aspect of the trip for them.
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Table 14
Student-Athlete Survey Question #14: I would have liked the athletic competition to be a
more significant aspect of this trip.
Answer Choices

Responses

Percentages

Strongly Agree

5

8%

Agree

7

11%

Neutral

36

56%

Disagree

14

22%

Strongly Disagree

2

3%

Note: 64 out of 64 respondents answered this question

In response to question #15, “There were not enough structured activities
(planned things to do) during this trip,” a majority of respondents, 32 out of 64 (50%)
disagreed and 16 (25%) strongly disagreed. Eleven participants (17%) remained neutral,
while three (5%) strongly agreed, and two (3%) agreed. Because AFTs are only a few
days, there are many activities packed into a short amount of time. I was curious to see
how the participants felt about the schedule on their trips. Based on the data, the
respondents felt that there were plenty of structured activities.
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Table 15
Student-Athlete Survey Question #15: There were not enough structured activities
(planned things to do) during this trip.
Answer Choices

Responses

Percentages

Strongly Agree

3

5%

Agree

2

3%

Neutral

11

17%

Disagree

32

50%

Strongly Disagree

16

25%

Note: 64 out of 64 respondents answered this question

In response to question #16, “I would have liked more free time during this trip,”
30 out of 64 participants (47%) agreed, and 10 (16%) strongly agreed. Twenty-one of the
respondents (33%) remained neutral on this issue. Two people (3%) disagreed, and one
person (2%) strongly disagreed. This question connects to the previous question, and
along the same lines, I wanted to see how the participants felt about their schedules. It
seems as if respondents would like less structure and more free time on their trips.
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Table 16
Student-Athlete Survey Question #16: I would have liked more free time during this trip.
Answer Choices

Responses

Percentages

Strongly Agree

10

16%

Agree

30

47%

Neutral

21

33%

Disagree

2

3%

Strongly Disagree

1

2%

Note: 64 out of 64 respondents answered this question

In response to question #17, “The value of this trip was worth the amount of
money I paid to attend,” a majority of respondents, 26 out of 64 (41%) strongly agreed,
and 25 (39%) agreed. Eight participants (13%) remained neutral, two (3%) disagreed, and
three people (5%) declined to answer. Study-aboard trips can be expensive, and
depending on the area where each team travels, the cost can vary quite a bit. Looking at
the data, nearly all respondents felt that the trip was a valuable experience for the money
they spent; this could be a useful statistic for future trips when student-athletes are not
sure if the cost is worth the value.
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Table 17
Student-Athlete Survey Question #17: The value of this trip was worth the amount of
money I paid to attend.
Answer Choices

Responses

Percentages

Strongly Agree

25

39%

Agree

26

41%

Neutral

8

13%

Disagree

2

3%

Strongly Disagree

0

0%

Not Answered

3

5%

Note: 61 out of 64 respondents answered this question

In response to question #18, “If I had the opportunity to travel abroad again, I
would,” an overwhelming majority said they would travel again. Thirty-seven out of 64
(58%) of respondents strongly agreed, and 22 (34%) agreed. Two people (3%) remained
neutral, one person (2%) disagreed, and two people (3%) declined to answer. Short-term
study abroad trips can be a great way to introduce students to the process of traveling
abroad. Based on this research, nearly all participants would like to explore other parts of
the world, which could be because of this trip.
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Table 18
Student-Athlete Survey Question #18: If I had the opportunity to travel abroad again, I
would.
Answer Choices

Responses

Percentages

Strongly Agree

37

58%

Agree

22

34%

Neutral

2

3%

Disagree

1

2%

Strongly Disagree

0

0%

Not Answered

2

3%

Note: 62 out of 64 respondents answered this question

In response to question #19, “Financial reasons could keep me from traveling
abroad in the future (with or without my team),” the majority of respondents agreed or
strongly agreed. Twenty-seven out of 64 participants (42%) agreed, and 13 (20%)
strongly agreed. Thirteen participants (20%) remained neutral on this statement. Five
people (8%) disagreed, and four (6%) strongly disagreed with the statement. Two
participants (3%) declined to answer. Throughout my research, the cost of studying
abroad has been an ongoing area of concern. It did not surprise me that so many students
answered “agree or strongly agree” to this question. While nearly all respondents want to
travel abroad, a lack of financial resources could prevent those trips.
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Table 19
Student-Athlete Survey Question #19: Financial reasons could keep me from traveling
abroad in the future (with or without my team).
Answer Choices

Responses

Percentages

Strongly Agree

13

20%

Agree

27

42%

Neutral

13

20%

Disagree

5

8%

Strongly Disagree

4

6%

Not Answered

2

3%

Note: 62 out of 64 respondents answered this question

In response to question #20, “Conflicts with my sports schedule could keep me
from other opportunities to travel abroad in the future” a majority of respondents, 24 out
of 64 (38%), remained neutral. The second most frequent response was 19 participants
(30%) who responded that they agreed with the statement. Thirteen participants (20%)
disagreed with the statement. In my research, I came across the idea that many studentathletes are afraid to take time away from their respective sport to travel abroad. I wanted
to see if I could find data to support this concern. It seems there is no consensus among
this group on this issue.
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Table 20
Student-Athlete Survey Question #20: Conflicts with my sports schedule could keep me
from other opportunities to travel abroad in the future
Answer Choices

Responses

Percentages

Strongly Agree

5

8%

Agree

19

30%

Neutral

24

38%

Disagree

13

20%

Strongly Disagree

1

2%

Not Answered

2

3%

Note: 62 out of 64 respondents answered this question

In response to question #21, “The opportunity to travel abroad with the team was
a factor in why I decided to attend this university,” 22 out of 64 respondents (34%)
remained neutral on this statement. The next most frequent answer was 20 participants
(31%) who disagreed with this statement. Twelve participants (19%) agreed with the
statement, and seven (11%) strongly agreed. One person (2%) strongly disagreed, and
two (3%) declined to answer. In collegiate coaching, a program’s success relies heavily
on recruiting. Many coaches use study abroad trips as a recruiting tool with potential
student-athletes. I included this question to determine if participants factored the trip into
their decision to attend this university. Looking at the data, most respondents do not seem
to have done so.
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Table 21
Student-Athlete Survey Question #21: The opportunity to travel abroad with the team was
a factor in why I decided to attend this university
Answer Choices

Responses

Percentages

Strongly Agree

7

11%

Agree

12

19%

Neutral

22

34%

Disagree

20

31%

Strongly Disagree

1

2%

Not Answered

2

3%

Note: 62 out of 64 respondents answered this question

In response to question #22(a), “I feel as if this trip enriched my life as a college
student,” a majority of participants agreed or strongly agreed that the trip enriched their
life. Thirty-three out of 64 (52%) agreed, and 20 out of 64 (31%) strongly agreed. Eight
respondents (13%) remained neutral, and three (4%) declined to answer. Ultimately
these trips should be a source of development and learning for participants. It was
exciting to see that nearly all respondents felt that this trip enriched their lives.
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Table 22
Student-Athlete Survey Question #22(a): I feel as if this trip enriched my life as a college
student.
Answer Choices

Responses

Percentages

Strongly Agree

20

31%

Agree

33

52%

Neutral

8

13%

Disagree

0

0%

Strongly Disagree

0

0%

Not Answered

3

4%

Note: 61 out of 64 respondents answered this question

In response to the second part of question #22(b), which was a qualitative
question about the above question, “Reasoning for your answer,” there were a few
themes that continued to come up. The most frequent theme to appear had to do with
experiential learning. Out of 36 respondents, 20 (56%) discussed learning about the
culture of the country the individual was visiting or learning about themselves. Seven out
of the 36 respondents (19%) addressed the theme of better self-awareness. Examples of
answers about self-awareness were, “It gave me a different perspective on life” and “It
helped me grow.” For the least frequent, but still significant, response, six out of the 36
respondents (17%) commented about the travel aspect of the trip. Examples of these
answers included “first time out of the Midwest” and “get to see new things.” If the
student-athletes who participated feel as if the trip enriched their college experience, it is
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likely that the things they learned will stick with them into the future. They may also be
more likely to travel abroad again because they see value in the experience.
In response to question #23, “What are some barriers that might keep studentathletes from participating in a study abroad trip?” an overwhelming number of
respondents, 48 out of 64 (75%), discussed the financial component or cost of the trip
being a barrier. The second most frequent barriers cited by eight out of 64 respondents
(13%) included concerns about missed practice time or team-related functions. Another
eight respondents (13%) cited concerns about time or schedule. Six out of the 64
respondents (9%) discussed fear or nerves about traveling abroad. Other examples of
barriers, each cited by three respondents (4%), were a lack of chemistry with teammates,
work responsibilities, family, and concern about missing college classes. Leaving your
home country can be a stressful event for many reasons, so it is imperative to learn about
barriers that coaches might be able to control that may keep student-athletes from taking
advantage of this learning experience. Financial concerns will always exist but doing our
best as educators to eliminate other barriers is very important.
In response to question #24, “What do you think is working well in the program
for athletic teams to take trips abroad as a group?” The most significant theme to arise
from this question was the idea of team bonding or improved team chemistry. Twentyfive out of 64 respondents (39%) discussed the idea of bringing the team together. Eleven
out of 64 respondents (17%) said that the organization and structure of the trip are
working well. Nine out of 64 respondents (14%) talked about fundraising efforts and how
they felt that was working well. Seven respondents (11%) discussed the pre-trip practices
or the games that were a part of the athletic foreign tour program.
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Successful athletic teams have strong chemistry between players. Hearing that
many respondents believe that this trip aided them in team bonding could be a significant
finding to encourage other coaches and programs to take these trips. Student-athlete
growth is a substantial part of the coach’s job but, at the end of the day, colleges and
universities are also encouraging the sports teams to win championships. The extra
practices and competitions, along with the team bonding, could potentially help programs
earn more wins and championships during their seasons. It is also encouraging that 14%
of respondents believe that their fundraising efforts are working well; hopefully, they can
help offset the concerns about the cost of trips. One issue that I would like to address is
the lack of discussion about student learning objectives in respondents’ answers. I believe
this is an area of opportunity for my research.
In response to question #25, “What do you think is not working well in the
program for athletic teams to take trips abroad as a group?” the largest group, 13 out of
64 participants (20%) responded “nothing” or “N/A.” Ten of the 64 respondents (16%)
were concerned about leaving teammates behind because they could not go because of
cost or fear. Nine respondents (14%) cited cost as something that is not working well.
Eight out of 64 (13%) brought up student-athletes misbehaving on the trip. Other
concerns cited by individuals were “too much travel time” and “lack of free time” during
the trips. It was very positive to see that the most frequent answer respondents gave was
that “nothing” needs to be changed about the way this program functions; however, a
majority of the group had concerns about one thing or another. Again, the cost was an
issue raised out of concern for teammates not being able to attend or worry about
finances by the respondents themselves.
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When traveling with large groups, it can be hard to control the behavior of all
members. Even though there may be some issues with misbehavior, hopefully, most
student-athletes will remain under control. I believe that traveling with your coach can
defray some of the problems that might arise on other study abroad trips where students
may just be traveling with professors. Coaches potentially have more influence over
players whom they may release from their team if negative behavior becomes an issue.
In response to question #26, “What are some of the challenges athletic teams face
when taking a trip abroad as a group?” 31 out of 64 participants (48%) discussed the
difficulties of traveling with a large group. Those difficulties included “trying to stay
together as a group,” “finding large enough places to eat,” people getting irritated by
being around the same people the whole time, and the difficulty of supervising such a
large group.
The next most frequent challenge cited was cost or financial concerns, which was
brought up by seven respondents (11%). Five respondents (7%) brought up language and
cultural barriers as a challenge. Illnesses were another concern brought up by four
respondents (6%); and a lack of organization was a theme that came from three
respondents (4%). Two students (3%) brought up the desire to sleep or rest more during
the trip, and one (2%) discussed not having enough practice time before leaving.
When traveling with large groups, it is vital to have an organized plan or itinerary.
It can already be very challenging to travel abroad, but without a plan, things will get
even more arduous in a large group. Cost continues to be a concern for participants, and a
few brought up the price as a reason why not everyone from their respective team could
travel. “Not everyone on the team can travel, so they could feel left out or not as
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connected as everyone else.” On the other hand, many people brought up the reality that
spending that much time together creates friction and difficulty to “get along” the whole
time.
In response to question #27, “What are ways to address the challenges listed in
the previous question and/or what would you change about this trip?”, twelve out of the
64 respondents (19%) stated that there was nothing to change to address the challenges.
Six of the 64 participants (9%) had suggestions on how to deal with the difficulty of
traveling with a large group. While many respondents discussed frustration with group
travel, they also realized that there are not many solutions to this problem. For those who
tried to address this challenge, they suggested “smaller group activities to break apart the
team and give time off from the large group” and “better organization of events.”
The theme of being more organized was brought up by five respondents (8%).
The rest of the answers discussed very different ways to improve the trip; one theme that
came up from six respondents (9%) was to allow for more free time, go on fewer tours,
and/or provide more variety. Again, five respondents (8%) brought up the financial
component and requested more fundraising or scholarships. Two students (3%) discussed
having an orientation process or meeting before leaving for the trip. Some of the single
responses included taking players who represent the university well, more rules, less bus
travel, different flight times, and asking students for input on what they would like to do.
In response to question #28, “Grant University’s mission and values state that it
offers ‘other educational opportunities with the intention of educating and forming the
whole person.’ Do you feel as if your trip aligned with this statement?”, 51 of 64
participants (80%) stated that they thought the trip did align with the mission statement in
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the question. Three of the participants (5%) felt that the trip did not align with the
statement, and 10 (16%) chose not to respond to the question. For those who agreed with
the question, I compiled their answers into four different themes or categories. Seventeen
respondents (27%) wrote that the trip taught them about the culture of the country they
visited. Sixteen respondents (25%) discussed that their journey helped them to learn more
about themselves. Eleven respondents (17%) discussed learning about both themselves
and the culture of the country they visited.
The fourth theme seemed to go deeper and discuss experiential learning; one
example is “…you can’t teach experience in the classroom. Getting immersed in the
culture changes your values/beliefs of culture and family.” Four respondents (6%)
touched on experiential learning for this question. One person responded “yes” and did
not give a specific reason. Out of the three who did not agree that the trips align with the
mission and vision of Grant University, two responded that the trip was too short to
“change a whole person.”
In response to question #29, “Grant University states that a ‘value-laden
education which focuses on justice, ethics, and responsible stewardship within a globally
diverse community will be stressed.’ Do you feel as if your trip aligned with this
statement?”, 53 out of the 64 participants (83%) responded that they thought the trip
aligns with the statement about global diversity. Two respondents (3%) stated that they
felt as if it partially aligns with the statement, and nine participants (14%) chose not to
answer the question. I was pleased to see by the results that nearly all participants
understood the connection between the mission statement and AFTs. There were a few
different themes brought up within their answers. A majority of respondents discussed
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global citizenship and diversity. One respondent wrote, “Yes, we were able to learn a lot
about diversity and find ways to seek justice for those receiving injustice.” Another
responded, “Yes, it allowed me to understand the ethics of another country and be more
aware of myself. It allows me to think more about the global community, not only the one
I live in.”
Another theme that came up frequently was respondents focused on experiential
learning as a result of the trip. “…traveling you get out of the classroom experience,
which is a great way to learn hands-on and also allows you to face challenges that you
have to deal with on the spot, which is a great learning experience.” Many students
connect the trip to this sense of knowledge or learning by being immersed in the culture.
One of the most impactful themes from this question was when respondents
connected the mission to their community service work. These students were able to
reflect on their volunteerism and how it affected them. “…Through this trip, we not only
had fun, but we also experienced community service…I personally was strongly
impacted by the project and will take that experience with me through every decision I
make. I am truly grateful…”.
In response to question #30, “Grant University states that ‘students will be
challenged to embrace life-long learning in and outside of the classroom.’ Do you feel as
if your trip aligned with this statement?”, 59 out of 64 (92%), agreed their trip
demonstrated life-long learning in and outside of the classroom. Five participants (8%)
chose not to answer this question. A majority of those who responded yes discussed that
they “learned a lot outside of the classroom”, and a few discussed the memories that they
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will never forget. It was evident by the answers that all the respondents felt as if they
learned at least something on their trip. One respondent went so far as to say, “…we
learned more in eight days than some do in a classroom all year.” One of the most
powerful statements a respondent made was, “I felt at times we were pushed out of our
comfort zone in a good way. We were asked to try new things, and it taught us a lot about
ourselves.” Even though these were short trips, these student-athletes felt as if they
learned many things that they would otherwise not have had the chance to.
I chose to include the demographic items at the end of the survey. Question #31
was the age of the participants. Two respondents (3%) were 18 at the time of the study.
Twenty-six respondents (41%) were 19 years old at the time of the survey. Fourteen
respondents (22%) were 20 years old at the time, and 15 (23%) were 21 years old. A
small number of respondents were older than 21; 5 respondents (8%) were 22 years old;
one respondent (2%) was 23, and one respondent (2%) chose not to respond. A vast
majority of respondents were either 19 or 20 years old.
The following two questions had to do with race and ethnicity. Question #32
asked, “Are you of Hispanic, Latino, or Spanish origin?”. Eight respondents (12%)
answered yes, with 56 (88%) responding no to this question. Question #33 asked, “What
race or races do you most closely identify? Circle all that apply.” Fifty-four out of 64
students (84%) identify as white. Three students (5%) identify as multiracial. Four
students (6%) identify as Black or African American. Two students (3%) answered
“other, and one student (2%) chose not to answer. This breakdown of race and ethnicity
closely aligns with the overall population of students at GU.
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I asked question #34 to get an idea of where our students lived while they were
growing up. “From age 3 to 17, my family resided in the following regions. Circle all that
apply.” Sixty-one respondents (95%) lived in North American growing up. One student
(2%) grew up in Latin America; one student (2%) lived in the Middle East, and one
student (2%) lived in Europe. A significant majority of respondents grew up in North
America, which means that culturally, many of them have not been exposed to other
ways of life for more than a short time.
Question #35 was, “I would consider my socioeconomic status growing up to be
the following, circle all that apply.” A majority of respondents, 42 out of 64 (66%)
answered that they were middle class growing up. Eighteen (28%) considered themselves
to be upper-middle-class growing up, and three (5%) responded that they were wealthy
growing up. One person (2%) declined to answer, and no one responded as poverty level
or working class. Based on the type of student that attends GU, the socioeconomic
breakdown is slightly different. The university hosts a significant number of students in a
lower socioeconomic bracket. This data is not surprising, because of the concerns about
the cost of traveling abroad, many students in a lower socioeconomic bracket may not
have been able to afford the trip.
Question #36 was the gender of respondents. Thirty-three participants (52%)
identify as female, and 31 out of 64 participants (48%) identify as male. This statistic is
slightly reverse from the gender breakdown at Grant University, which currently has a
population of 55% male and 45% female students.
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The next two questions (#37 and #38) were about education. I wanted to get an
idea of what year in school the participants were and what area of study they were
pursuing. The largest group of respondents, 25 out of 64 (39%), were sophomores at the
time of the survey. Fourteen out of 64 respondents (22%) were juniors, and 12 (19%)
were seniors. Nine (14%) of respondents were freshmen, and four alumni (6%)
participated in the survey. Of the respondents, 13 (20%) were business and accounting
majors, and 13 (20%) were health, wellness, and science (HWS) majors. Ten (15%) were
sociology/criminal justice majors, and seven (11%) were nursing majors. Four (6%)
responded, “other,” and four (6%) responded, “exploring.” There were two (3%)
education majors, two (3%) natural and applied science majors, two (3%) HWS and
sociology/criminal justice dual majors, and two (3%) psychology and sociology/criminal
justice dual majors. One (2%) of each of the following majors was named: digital art,
aviation and business and accounting, nursing and psychology, psychology and business
and accounting; and one person declined to answer. This was a reasonably representative
sample of majors when compared to overall majors at Grant University; business and
accounting and HWS majors are the largest majors on campus. The rest of the breakdown
of majors fall along with similar percentages as well.
The final question dealt with previous travel experience. Question #39, “I have
previously traveled to a foreign country” and “if yes, what other countries.” Thirty-five
out of 64 respondents (55%) had never been outside of the United States, while 29
respondents (45%) had traveled abroad. Of those who went abroad, 18 (28%) had been to
Mexico, and seven (11%) had been to Canada. Eight (12.5%) have traveled to areas
within the Caribbean, seven (11%) had traveled to Europe, and three (5%) had previously
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gone to Costa Rica. I asked this question to establish if many respondents had prior
international travel experience because I was curious to see if it would have any effect on
respondents’ level of culture shock.
Individual Interviews
I interviewed four individuals for my research into AFTs. Participants included
two coaching staff members, the Director of Athletics, and the Director of International
Studies. Because of the targeted nature of this data, I had a small pool of people to work
with. All four individuals agreed upon my request, which gave me a 100% response rate
for these interviews.
One of the coaching staff members, whom I will refer to as “Coach A” for the
sake of anonymity, has taken his team abroad seven different times. The other coach,
whom I will refer to as “Coach B,” traveled twice with another athletic team as an
assistant coach but has not been able to take his squad on an AFT as a head coach. I
requested participation from the Director of Athletics to give the perspective of
administration and upper level stakeholders. Finally, I contacted the Director of
International Studies who oversees all study abroad trips, as well as tracking data for all
students who chose to study abroad to give her perspective. I conducted all interviews in
person, and they were audio-recorded. The ranges of the interviews were between 18 and
45 minutes, with the average conversation lasting 26 and a half minutes. I used
conventional content analysis to analyze the data gathered from the interviews.
In response to interview question 1, “What do you feel is working well within the
short-term study abroad as foreign tour program?” there were three main themes
(exposure to a different culture, team bonding, and experiential learning) reported by
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participants. Three of the four interviewees (75%) discussed the different ways that
student-athletes are exposed to different cultures. Coach A stated, “as much as we feel
like, in the United States, our kids are worldly they’re not. So, I think that it’s a really
good experience for them to travel…to see a different culture, to be immersed in that.”
This theme was not surprising to me; generally, we would all agree that exposure to other
cultures is a positive thing for anyone.
Three out of the four interviewees (75%) also mentioned team bonding or
relationship building between the student-athletes and the coaches. One of the areas that
my literature review explores is the idea of Communities of Practice and how groups that
live and work together might have a different experience from a group of students who
don’t know each other well. “You do everything but live with your team…and so you
already start any international experience with a level of relationship and trust…if
somebody is having a hard time, if the culture shock is too much, they can say things and
save space, and you can work it out.” I thought this quote from the Director of
International Studies summed up the differences for an athletic team traveling together
very well and touched on this idea of team bonding as a significant positive outcome for
the teams that go abroad.
One theme that was mentioned by the administrator was the educational aspect of
the trip and learning through experiencing the local culture, “I think there is a strong
educational component, and most of them goes (sic), by osmosis, what they see.” Most of
the research about experiential learning discusses how impactful seeing and experiencing
different things can have on adult learners.
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Another theme which was mentioned by the Director of International Studies who
is in charge of approving these trips was that when the teams travel, they use sports
providers, “people who are experienced in the travel…I think that really helps because
they know what is needed.” Having a tour guide who knows the country the team is
traveling to allows for a better experience and safety.
In response to interview question #2, “What do you feel is not working well in the
short-term study abroad as foreign tour program?”, three of four respondents (75%)
brought up the financial burden of taking these trips and how to make them more
affordable. The cost of going on these trips is a theme that we see come up in the survey
as well. Unfortunately, there is not a way to make the trips cost less, but coaches can
look at going to more affordable locations versus taking the team to areas that are the
most expensive. The Director of International Studies discussed the potential for groups
traveling to do more pre-departure education “so that people start with a certain body of
knowledge about the country, the history, and the population.”
In response to interview question #3, “What are some of the challenges to the
short-term study abroad as foreign tour program,” two of the four participants (50%)
answers were similar to how to improve the program. Both brought up the cost of the
trips; and how many students cannot afford to go. Another theme of the challenges that
one participant discussed was the planning process. These trips require paperwork for the
university; coaches must connect with the trip company, book airline flights, figure out
fundraising, set deadlines for payment, and many other details that can be “nervewracking.” Dealing with conduct issues is another theme that the Director of
International Studies brought up. When traveling with a group of young people, it can be
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a difficult challenge to keep them all safe and not getting in trouble. Depending on the
athletic program, there may be other challenges. Coach B discussed that he has several
international students on his team, which could create issues with visas and immigration
services.
In response to question #4, “What are some of the ways we can address these
challenges of the program?”, one theme that was mentioned by two participants (50%)
was to find more ways to help student-athletes cover the costs of the trip. At GU, athletic
teams could potentially tie the travel into a course, which would allow student-athletes to
use financial aid to help cover costs. Another theme to help address challenges would be
to create a mentorship program where coaches who are looking to travel abroad could
connect with coaches who have had these experiences.
In response to question #5, “Do you feel as if the program affects and enriches the
lives of the students that attend these trips?”, all four interviewees (100%) believe that
these trips do enrich the lives of the students. Coach B remarked:
I think any of those experiences are all positive experiences…we look at our
demographics and kids that, you know, first-generation college students without
drawing too much of a conclusion what they have been able to have that
experience to fly, to explore to get out to travel. That potentially opens their eyes
to different professions, different academic interests, things like that.
The second part of question #5 was, “Are we utilizing these trips to our best ability to
develop our student-athletes?”. All four respondents believe that we are doing our best to
use these trips to develop our student-athletes.
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For the following two questions, I had the mission and vision statement printed
off for interviewees to review. Question #6 was, “Do you feel as if the short-term study
abroad as an athletic foreign tour aligns with this part of the mission and values of the
university?”. Upon reviewing the specific passage that the mission offers “other
educational opportunities with the intention of educating and forming the whole person”,
all four respondents felt as if the trips do support the mission. Still, each had different
themes within their answers. One coach highlighted the passaged about “forming the
whole person.” The other coach discussed that because it is only a short-term trip or a
“snapshot,” it is an excellent way to introduce student-athletes to the concept of study
abroad and may lead to more extended educational opportunities abroad which will
continue to form the whole person. The administrator pin-pointed the passage about
having a zeal for life-long learning and how it correlates with a study-abroad trip. The
staff member discussed formation within a vocational sense, “that God has a plan for
your life and that the way and that education is a matter of…finding and refining what it
is that you’re meant to do with your life” (Director of Intercultural Life).
In response to question #7, “Do you feel as if the short-term study abroad as an
athletic foreign tour aligns with the Update to Mission and Values Vision Action Plan to
ensure academic excellence that states it wants to provide a value-laden education which
focuses on justice, ethics, and responsible stewardship within a globally diverse
community; and that students will be challenged to embrace lifelong learning in and out
of the classroom?”, quite a few different themes arose following this question. Each
respondent agreed that the AFT program touches on some of these aspects, but also does
not cover all these areas because it depends on where the group travels and that it may
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not be long enough to make a lasting impact. Coach A stated, “I think you’re going to be
exposed to different cultures, but I don’t think you understand them. I don’t think it goes
as deep-deep enough into it to really say that we are ethically and morally changing these
individuals.” The answers are very similar to how the students answered in the surveys.
In response to question #8, “What do you think are the largest barriers for
student-athletes becoming involved in a program like this?”, there were a few other
themes that came up other than cost, which will always be a barrier for students at GU.
One coach discussed that other coaches might be too overwhelmed with the planning and
not knowing where to start. He also brought up that not knowing the foreign language
and concerns for safety can also be barriers for coaches and student-athletes traveling
abroad. Two of the four participants (50%) discussed the theme of a lack of family
support for some students, especially first-generation college students. Without the help
of one’s parents, it is even less likely that a student-athlete will be able to travel with their
team abroad.
Student Participation in the Study Abroad Program Data
Between the fall of 2014 to the fall of 2019, 700 students at GU participated in
some form of study abroad. Averaging enrollment over the past five years, nearly 8% of
the student body has traveled with a study abroad program. During the 2018-2019 school
year, 87 students (4%) from the entire student body traveled abroad. Eighty-four out of
the 87 students participated in a short-term program (less than eight weeks), and three
studied abroad for a semester or more. In the past five years (fall 2014-fall 2019), 132
student-athletes have traveled on an AFT with their respective program. Taking those
numbers out of the study-abroad population from the past five years and comparing them,
the AFTs and student-athletes made up 23% of the individuals at GU who studied abroad.
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Looking at AFT data from the past ten years, 221 student-athletes traveled with
their respective program between fall 2009 and fall 2019. However, only six out of the 20
athletic programs at GU have taken their teams on an AFT. Only three of the programs
have taken their teams on an AFT multiple times over those past ten years.
Organizational Changes
Looking at the data from the past ten years of AFTs, I believe there is an
opportunity for more athletic teams at GU to take advantage of AFTs. With the NCAA
limiting trips to every three years, the teams currently traveling are on a cycle. However,
many teams have not taken an AFT for years, and some have never traveled abroad.
These programs are missing out on a transformational educational experience for their
athletes.
Based on the survey and interview data, the current stakeholders’ opinion on AFT
is generally favorable. However, I do not feel as if the organization itself is aware of how
much deeper the experience for student-athletes could be. When looking at the current
“as is” model (see Appendix G), there are many ways that this organization could be
improved to give the student-athletes a better educational experience.
Like many smaller, private institutions, there have been a few intercultural
conflicts on campus, a few of which have been involving student-athletes. Using
Wagner’s (2006) 4 Cs as a framework, the current lack of programming and training in
areas of anti-racism, diversity, and inclusion for staff members and student-athletes is
problematic. As shown in research about study-abroad trips, and the data collected, AFTs
could be a way to bridge this educational gap.
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I selected to address this issue through organizational change because any culture
shift must come from leadership. If the administration becomes proactive about antiracism, diversity, and inclusion, they may encourage athletic programs to go on AFTs to
experience intercultural immersion. As someone who has taken their team to Costa Rica
twice and been on two trips to western Europe, I became acutely aware of my own
American culture and how to enhance my interactions with individuals from other
cultures. These experiences have helped me professionally and personally as I attempt to
learn how to be an anti-racist. If more professionals from higher education can experience
life outside of the United States, I believe they would feel more comfortable when faced
with these critical issues in educational leadership.
To help diagnose the current state of this organization, I will be using Wagner et
al. (2006) and the “4C” approach. The 4Cs stand for competencies, conditions, culture,
and context; which are defined by Wagner et al. (2006) as follows:


Context – the larger organizational systems within which we work, and the
skill demands students must meet to be successful;



Culture – shared values, beliefs, assumptions, expectations, behaviors, and
quality of relationships within the organization;



Conditions –the external elements surrounding student learning; such as time,
space, and resources;



Competencies - the skills and knowledge that influence student development
and learning (p. 99, 101-102, 104.)

The 4C approach is a method for educational leaders to understand their organization
better and help to inform them as they try and move toward a positive change within their
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schools and universities. I have included the “as is” chart for GU (see Appendix H) for
readers to review, and the following sections will detail the chart.
Context
For a small, private, midwestern university, GU is surprisingly diverse. When
discussing the context of this organization, racial and socioeconomic identity needs to be
included. Student-athletes fall along the entire socioeconomic spectrum, and 37% of the
student body identifies as non-white. While there is significant diversity among students,
the coaching staff at GU is quite homogenous. Out of full-time staff members, only five
are non-white; and there are only eight full-time female employees in the department.
The landscape of higher education continues to change as the demographics of the
United States continue to evolve. More people of color and students from lower socioeconomic backgrounds are entering college and diversifying what used to be primarily
white, middle to upper-class institutions. While learning about and accepting different
people and cultures should have been an essential part of higher education curriculums in
the past, it has become imperative in student development. Recently, the NCAA adopted
a policy that states that athletic departments should have someone on their staff named
“Diversity and Inclusion Designee” to help facilitate a better understanding of how to
address these issues among student-athletes.
Regarding the athletic department at GU, the administration tends to be hands-off
when it comes to training and educating its coaches about anti-racism, diversity, and
inclusion. There are many different aspects of the job that coaches focus on, such as
recruiting and day to day operations. They are less proactive about their students’ out-ofclassroom educational development. For the AFT program to be more successful, these
are areas within the context that may need to change.
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Culture
Many would say that organizational culture can make or break an institution.
“Culture refers to the invisible but powerful meanings and mindsets held individually and
collectively throughout the system” (Wagner et al., 2006, p. 102). For a culture to change,
leaders in an organization need to be proactive and patient, because culture shifts may
take a long time. Without a change in culture, most educational institutions will not find
the success they are striving for when trying to influence student learning positively.
The culture in the athletic department at GU could benefit from change. While the
mission of the college is to “educate and form the whole person,” there are no student
learning objectives incorporated into the Athletic Department Mission, and there has been
little to no discussions as a staff about student learning objectives as a group. Some
programs may not understand this is an integral part of developing their teams, but
because of a lack of relationships between coaches, there is no sharing of ideas. There is
no cross-cultural competency training for coaches or student-athletes, although there is
much intercultural interaction going on every day on campus. Because of the lack of
discussion among coaches about student learning objectives, student-athletes may not
even see an AFT as a learning opportunity for them to pursue.
This community’s culture is significant to factor in this study about AFTs. While
most of the data is positive about these trips, without a deeper understanding of diversity
and inclusion, the stakeholders cannot process questions through the appropriate lens, and
it may be keeping student-athletes from receiving the best possible experience on AFTs.
The saying, “You don’t know what you don’t know,” is very applicable in this situation.
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Conditions
To apply change to any organization, you must know the conditions which
influence the situation. “Conditions represent the visible arrangements and allocations of
time, space, and money” (Wagner et al., 2006, p.102). Without examining and
understanding the conditions which are at play, change may be constrained.
One area that influences the ability of teams to travel abroad is the restrictions that
the NCAA places on these trips. Athletic programs are only allowed to travel abroad
every three calendar years. Three teams from GU opted to go in 2018, which means they
will not be able to travel again until 2021. Approximately 100 student-athletes traveled
within the three teams.
Another condition that is difficult to circumvent is the expense or financial burden
that is put on student-athletes when athletic programs travel as a group. The cost of these
trips cannot be controlled; they cost what they cost. Depending on the location of the
journey, it can be too expensive for student-athletes who want to travel to be able to come
up with the funds necessary to participate. While many athletic teams offer fundraising
opportunities for student-athletes, the NCAA has burdensome regulations on all forms of
fundraising, and it is difficult for the program to raise enough to pay for every team
member’s trip.
Many coaches who have not traveled abroad may not know where to start, even if
they want to take their team on an AFT. It would be beneficial to introduce staff members
to the 21st Century Learning Framework (P21 Network, 2019), which would be helpful in
the planning process. There is also no specific curriculum available for coaches who may
want to develop a travel course. Coaches may not have taught a college class, so a
template or general curriculum could be an advantage to getting more staff members
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involved in AFTs. Curriculums could also create better conditions for student-athletes
going on AFTs to receive the best possible learning experience.
Competencies
As established in the culture section, there is a lack of personal relationships
within the coaches in the athletic department, which leads to a lack of professional
relationships. Coaches who have participated in multiple AFTs could be valuable
mentors. There is a lack of professional development within the department and no
training or guidance on how to facilitate student-athlete development. There are very few
staff meetings to allow for dialog or discussion about these issues.
Evaluations are nearly non-existent within the department, and there is no
consistency with the timing or method. Until this program review, there have been no
evaluations of AFTs. Without assessments, it is challenging to know how successful a
program or organization is. There is currently no strategic plan for how to utilize AFTs,
which is not shocking considering there is no evaluation process. For all these reasons,
the AFT program is not receiving the proper amount of support it should receive from the
administration.
After analyzing the data, a few questions remain. On a surface level, I feel as if
the research addressed my primary and secondary questions, but there are not many
conclusions to draw about student development and transformational learning. While
administrators, coaches, staff, and students felt as if AFTs enrich the lives of the studentathlete, there is not a way to measure the accuracy of this statement within this study. It
would be interesting to evaluate how their lives have been enriched through AFTs.
I came across several assessments for short-term study abroad. One instrument
that I would like to utilize if I were to go deeper into my research is the Cross-Cultural
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Adaptability Index (CCAI), developed by Meyers and Kelley (2007). This tool could be
given to student-athletes pre-departure and again when they return to measure “emotional
resilience, flexibility/openness, perceptual acuity, and personal autonomy” (Kelly &
Meyers, 2007). It would be a way to measure student development and see
transformational learning in action, as well as collect concrete data to back the findings.
Following my data collection and analysis, I realize that I would like to learn
more about the travel companies to see if they are actively trying to aid in student
learning, and if so, what methods are they using. It would also be fascinating to
understand the impacts of AFTs on the communities where the group traveled. Mainly,
who benefits most in this exchange? Are the local people and economy seeing any
positive outcomes, or are the travel companies and American people traveling to the areas
exploiting the situation? In recent years, the concept of white savior industrial complex
was introduced by Teju Cole. He explains it as a “big emotional experience that validates
privilege” or a “valve for releasing the unbearable pressures that build in a system built
on pillage” (Cole, 2012, para. 21). It is a circumstance that trip leaders should consider
before traveling to non-western countries and cultures. I will be discussing this concept in
more detail in Chapter Five’s literature review.
My next steps would be to share these findings with administration and highlight
what is working well and not working well in AFT. I would present the framework for
the organizational change plan, and together, we would decide feasible steps to take to
begin to implement the plan. Next, I would present the findings to the athletic coaching
staff with hopes of more programs deciding to use the AFT program. I would serve as a
mentor for any coaches interested in traveling abroad who are looking for support and

85

guidance on how to proceed. Since I will be going on an AFT again in 2021, I plan to
utilize all I have learned to develop an action plan. The hope is that within five years,
most teams at GU will have experienced an AFT.
In the future, I will collaborate with community members by connecting with
international travel organizations to provide more information on ways to connect
educational learning outcomes better and facilitate transformational learning for
individuals who are taking advantage of their services. I believe there are companies out
there who are doing things well, but more information and education may not be readily
available to all organizations.
Interpretation
When taking a step back from the data and looking at it as a whole, the results of
this research are conflicting. The consensus from participants about the AFT program is
positive. Very little was discussed when asked how to improve the program or address
challenges other than concerns about the cost. On the other hand, when asked, 80% of
student-athletes surveyed strongly agreed or agreed that the value of the trip was worth
the cost.
While feelings about the program are positive, I believe what is missing speaks
louder than what was said. The answers to the qualitative questions only scratch the
surface of how these trips have impacted student-athletes’ development. As a follow-up
to those who answered yes to the question, “do you feel as if this trip enriched my life as
a college student,” I asked respondents to give reasons. While eight respondents brought
up “culture” in some capacity, the rest were more focused on the travel experience and
memories they will remember. Either the trip was not long enough to facilitate
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transformational learning, or students may not have been thinking about the experience as
a learning opportunity. The significance is a lack of intercultural competence among the
student-athletes and possibly the coaching staff.
Most collegiate coaches that take their teams on AFT do so for the following
reasons; to allow for an out-of-season competition and extra practice time, to facilitate
team bonding, and to give their athletes an experience they will remember forever. From
responses to the surveys, I do believe AFTs are meeting the essential coaching and
program goals. However, if coaches start thinking of these trips as a way for studentathlete development, the opportunity for transformational learning will increase.
As stated earlier in my literature review, intentional preparation and interaction
with students studying abroad play a significant role in their experience. One of the most
proven ways for individuals to come back with a greater sense of what they learned and
personal growth is for the instructor or trip leader to be promoting student learning
objectives before, during, and after travel. Hall et al. (2016) describe how the “Jafari
model provides intellectual scaffolding to opportunities for both learning and
transformation may be maximized, as well as highlighting tensions which develop in the
pursuit of these goals” (p. 34). At GU, the coaches oversee any pre-departure orientation
or programming during or after the AFT trip. If they are not intentional about these
interactions, this could be why student-athletes are not maximizing the experiential
learning opportunity of an AFT.
I believe that the reason the results look the way they do is because of the culture
in the athletic department at GU. Leadership comes from the top, and if they are not
educating coaches on ways to aid in student development beyond the skills necessary for
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their sports, the student-athletes are not going to see the importance of learning and
growing outside of their comfort zones.
Judgments
While there are no conclusive or absolute answers when looking at the
judgments for my primary and secondary questions, I can still draw some conclusions
about the data. In analyzing and comparing the data, there were distinct themes that
arose, which helped me to make the following resolutions.
In response to primary question #1, what do the stakeholders (administration,
athletic staff, and student-athletes) report is working well in the short-term study abroad
program AFT program at Grant University, I determined that many things are working
well. Many respondents feel that the opportunity for team bonding and creating positive
team chemistry, fundraising opportunities, and the organization of the trips are factors
which are working well.
In response to primary question #2, what do the stakeholders; administration,
athletic staff, and student-athletes; report is not working well in the short-term study
abroad AFT program at Grant University, I determined that the cost or lack of financial
resources is the main issue when it comes to AFTs. Unfortunately, there is not much to
decrease the cost of trips, but we will address this issue in more detail.
In response to primary question #3, what do the stakeholders (administration,
athletic staff, and student-athletes) report as the most significant challenges in the shortterm study abroad AFT program at Grant University?, many students and staff members
brought up the cost of the trip again. Other problems included the difficulty in traveling
with a large group of people, for reasons like finding large enough places to eat,
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misbehavior by some students, and keeping people from getting annoyed with each other.
Another challenge is the paperwork and planning process, especially for coaches who
have not been involved with an AFT previously.
In response to primary question #4, what do the stakeholders (administration,
athletic staff, and student-athletes) report as ways to improve the short-term study
abroad AFT program at Grant University?, many of the suggestions came back to ways
to make the trips more affordable through scholarships or additional fundraising. A few
individuals discussed having a better pre-departure orientation to prepare student-athletes
for what awaits.
In response to secondary question #1, how well, if at all, does our athletic foreign
tour program align with the mission, vision, and values of Grant University, nearly all
participants agreed that these trips do align with the mission, vision, and values of Grant
University. Many responded with answers about being exposed to another culture or
learning more about themselves.
In response to secondary question #2, how do AFT programs enrich the lives of
the student-athlete, it was determined that the trip enriched their lives through the act of
travel and exposure to different cultures. While it may just be on a surface level, these
trips are impacting the students in some way.
In response to secondary question #3, how can we provide more student-athletes
the opportunity to participate in AFT experiences?, I asked participants about the barriers
that might keep student-athletes from participating. If stakeholders can understand the
obstacles preventing student-athletes from traveling, it will give them the answer on how
to provide more opportunities for AFTs. The barriers that were cited by student-athletes
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were financial concerns, worry about missing their sport or practice time, and fears about
traveling to a different country. Obstacles cited by administrators and staff were the cost
of traveling, and uncertainty by coaches to be trip leaders if they have not experienced
travel abroad.
The data I gathered about AFT at GU, and the results from the study are
overwhelmingly positive. Participants had many more positive things to say about the
program than negative. Many respondents could not even come up with examples of
things that are not working well or ways to improve the programs. I feel as if the results
give a real jumping-off point for where to take the organization and program from here.
Recommendations
After analyzing the positive responses of the results from the survey and
interviews, not much change is necessary to the foundation of the program. Still, one
recommendation will be to encourage and help facilitate more athletic programs to take
advantage of the program because of all the benefits associated with AFT. As is, the
program is assisting students in learning more about themselves and their American
culture, bond with their teammates, and be pushed outside of their comfort zone. All of
these are very positive outcomes that other programs could be experiencing.
While the program itself is positive, I believe it is essential to look deeper into
what was not said. When I asked student-athletes, “what do you think is working well in
the AFT program?” there was a lack of discussion about student learning outcomes.
Because of this, another recommendation will be for coaches who will be traveling
abroad to be more intentional about student learning objectives before, during, and after
their trips. One way to do this would be to create a curriculum that coaches can follow
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whether they chose to make their AFT an official course or utilize the materials for their
student-athletes development and growth. Thorson and Harvey (2019) state that
participating in an off-campus study program can be life-changing for students, but it is
not a guarantee. Transformational learning has the potential to lead one toward social
change, but the proper teaching and learning techniques need to be utilized (p. 9). With
the right preparation and follow-through, student-athletes could experience all the
benefits of transformational learning.
My final recommendation would be for athletic administration to provide training
or workshops on Cultural Proficiency. Lindsey, Nuri-Robins, Terrell, and Lindsey (2019)
state that “Cultural Proficiency is a model for individual transformation and
organizational change; it’s a mindset for effectively describing, responding to, and
planning for issues that arise in diverse environments” (p. 5). Having a culturally
proficient coaching staff will allow them to educate and lead their student-athletes on
how to be anti-racist. “Culturally proficient leaders address issues that emerge when
cultural differences are marginalized in schools and other organizations” (Lindsey et al.,
2019, p. 5). Issues of race and privilege can be difficult to talk about, and without
knowledge or experience, it becomes nearly impossible to address. By being proactive
and educating staff members in cultural proficiency, the athletics department will better
serve their student-athletes.
I am focusing on these organizational changes because I believe they are feasible
steps to improve the experience for student-athletes at GU. With the diverse population of
students at GU, administration and staff need to embrace the Essential Elements of
Cultural Proficiency, which are assessing culture, valuing diversity, managing the
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dynamics of difference, adapting to diversity and institutionalizing cultural knowledge
(Lindsey et al., 2019, p. 8-9). Through an intentional curriculum based on cultural
proficiency, AFTs will allow for transformational learning and more profound student
development. By encouraging more athletic programs to participate in AFTs, more
students will reap the benefits.
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CHAPTER FIVE: TO-BE FRAMEWORK
Introduction
Through my research about the Athletic Foreign Tour (AFT) program, I found
that although there are many encouraging outcomes, there is also opportunity for
improvement. As educators, we need to be more proactive in developing the 21st Century
Learning Skills for our student-athletes and moving them along the Cultural Proficiency
Continuum. Currently, the AFT program at Grant University (GU) does not have an
assessment or evaluation connected to it to determine if it is meeting student learning
objectives. For this reason, I will discuss different assessment models and strategies
which would be easy to incorporate into orientation or curriculum. Finally, I discuss
overlooked critical perspectives of study abroad when teams are traveling on their AFTs.
Review of Literature Related to Change
21st Century Skills
In our globalized world, preparation for life after college has evolved. Over the
past 10-20 years, 21st Century Skills have become a valuable asset to those entering the
workforce. Technical or “hard” skills are not as valued as they once were, and importance
is being placed on what many call “soft” skills or as some are calling them “essential”
skills.
We need to change things up, and I think that starts with us stop calling
communication, collaboration, critical thinking, work ethic, and confidence ‘soft
skills.’ Instead, let’s call them ‘essential skills.’ Because they are essential,
arguably more essential than your ability to memorize facts and equations.
(Trevor Muir, n.d.)
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This is an excellent argument, so I will be referring to them as essential skills moving
forward.
Farrugia and Sanger (2017) describe these essential skills as part of the 21st
Century Skill framework (see Appendix G). Skills like communication, confidence,
flexibility, leadership, self-awareness, and others are broken down into three domains,
cognitive competencies, intrapersonal competencies, and interpersonal competencies.
Within the domains, clusters incorporate different skills. Cognitive processes and
strategies, knowledge, and creativity fall within the cognitive competencies. Intellectual
openness, work ethic/conscientiousness, and positive core self-evaluation fall under
intrapersonal competencies, while teamwork and collaboration and leadership fall under
interpersonal skills. A study by the Institute of International Education (IIE) found that
“study abroad has an overall positive impact on the development of a wide range of 21stcentury job skills” (Farrugia and Sanger, 2017, p. 5). The types of skills which they found
to be developed significantly through study abroad were intercultural skills, curiosity,
flexibility and adaptability, confidence, self-awareness, problem-solving, and
interpersonal skills. Nearly all the 21st Century Skills saw some improvement, except
technical or software capabilities.
While many different organizations are talking about 21st Century Skills, many
have different names and various groupings for them. Stauffer (2020) pairs down the list
to 12 abilities that they believe students need to succeed in their careers in the internet
age. They also break these skills down into three categories but call them learning,
literacy, and life skills, which pertain to a specific part of the digital curriculum
experience. Skills falling under the learning category are critical thinking skills,
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creativity, collaboration, and communication. Information, media, and technology make
up the literacy skills category, while flexibility, leadership, initiative, productivity, and
social skills fall under the life skills category. The learning and life skill categories are
very similar to the breakdown of 21st Century Skills by the IIE above.
Regardless of which list of skills you look at, employers are actively searching for
employees who can come in with these skills formed. Ikaiddi (2017) published a list of
the top five skills employers say recent grads lack. They include critical thinking/problem
solving, attention to detail, communication, writing skills, and ownership or leadership.
Job related or “hard” skills can be taught and learned, but essential skills like selfawareness, critical thinking, flexibility, and others mentioned throughout this research
must develop over time. Utilizing study abroad trips to help build these 21st Century
Skills will not only help students during their time at university but will help them well
into the future by expanding career possibilities.
Cultural Proficiency Framework
One area discussed throughout the 21st Century Skills Framework is the need for
developing intercultural competence. I feel as if this skill should be singled out and
addressed explicitly as an educational learning objective because of the racism that exists
in our culture. While many individuals believe that racism is declining because overt
forms of expression are less frequent, “by every social indicator, racism continues to
blight the lives of people of color, including holders of high-echelon jobs” (Degaldo &
Stefancic, 2012, p. 11). As educators, it is morally and ethically our role to do what we
can to address the system of oppression that we live in and help our students understand
the power of cultural competence and proficiency.
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Lindsey et al. (2019) state that cultural proficiency is a model for individual
transformation and organizational change through the shifting of culture. It is a mindset, a
worldview, and a “paradigm shift from viewing cultural difference as problematic to
learning how to interact effectively from other cultures” (p. 5). Cultural proficiency is a
move from viewing difference as a deficit to seeing difference or diversity as an asset to
the educational organization.
Culturally proficient leaders understand that cultural difference is not something
to overcome, but that people and organizations are the ones that need to change. Lindsey
et al. (2019) layout four tools for developing cultural competence to move individuals
toward culturally proficient interactions. The first tool is recognizing the barriers to
cultural proficiency which include, the presumption of privilege and entitlement, systems
of oppression, unawareness of the need to adapt, and resistance to change. The next tool
consists of the guiding principles, which are the core values of cultural proficiency.
Examples of this foundation are: that culture is a predominant force and you cannot not
have culture, that diversity within cultures is vast, the school system must incorporate
cultural knowledge into practice and policymaking, and other instances which are a
response to the barriers. The third tool is the cultural proficiency continuum, which is
composed of six points that indicate ways of seeing and responding to differences, three
of which are detrimental values, behaviors, policies, and practices. They are cultural
destructiveness, cultural incapacity, cultural blindness. The points on the other end of the
continuum are healthy values, behaviors, policies, and practices; they are cultural precompetence, cultural competence, and cultural proficiency. The last tool includes the
essential elements that guide organizations in developing and implementing inclusive
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practices. These five elements are the ability to assess culture, valuing diversity,
managing the dynamics of difference, the ability to adapt to diversity, and the
institutionalization of cultural knowledge.
By utilizing this method of Cultural Proficiency, organizations can identify their
areas of improvement, develop ways to address their weaknesses, and create a culture of
acceptance and celebration surrounding difference and diversity.
Assessment Strategies
One of the areas that GU’s AFTs are struggling in is the ability to evaluate student
learning objectives and the development of student-athletes following their trips. As we
have learned throughout this doctoral journey, you cannot truly understand what is
happening in programs without assessments or evaluations. There are a few different
methods I would like to highlight, which may be useful for GU moving forward.
As discussed in Chapter 4, one of the questions I have following this research is
how to better identify student growth and development in the area of cultural
competency. One way to do so would be to utilize the Cross-Cultural Adaptability Index
(CCAI); student-athletes would be assessed before their trip and reassessed on their
return. The CCAI identifies an individual or group’s strengths and weaknesses in four
skill areas that are fundamental to effective cross-cultural communication and interaction:
emotional resilience, flexibility/openness, perceptual acuity, and personal autonomy
(Kelley & Meyers, 2007). Many similar themes evaluated in this inventory connected to
the ideas in the 21st Century Skills literature. Along with the assessment, there are a
variety of products that could be utilized, including a facilitators guide, an action
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planning guide, and a workbook for participants to explore and understand their
interactions with other cultures.
Another assessment tool to utilize before and after an AFT is the Intercultural
Development Inventory (IDI). This instrument “assesses intercultural competence—the
capability to shift cultural perspective and appropriately adapt behavior to cultural
differences and commonalities” (Hammer, 2012). Not only does the IDI assess
intercultural competence, but it also gives customized profile reports for individuals as
well as groups. The IDI provides a personal Intercultural Development Plan (IDP) to help
individuals gain insight into where they need to improve their intercultural competence
skills. It also offers a targeted developmental learning plan to help bridge across diverse
communities (Hammer, 2019). This instrument is firmly grounded in research and is
theory-based to provide practical, in-depth information along with actionable methods to
deepen intercultural competence. While this inventory was not explicitly created for
study abroad students, the quality of the instrument is exceptionally high. It would give a
good foundation for organizations like the GU Athletic Department to use in deepening
their intercultural competence.
Finally, a tool that is made specifically for study abroad, and can connect to
student learning objectives, is the Culture Learning Strategies Inventory (CLST). The
purpose of this inventory is for students to find out more about themselves as culture
learners and help them discover strategies that will enable them to understand and adapt
to cultures that are different. (Paige, Rong, Zheng, & Kappler, 2006). This instrument
breaks down into three sections, pre-departure strategies, in-country strategies, and poststudy abroad strategies. Students would take the CLSI before a study abroad trip as a tool
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for the pre-departure orientation process. The CLSI is unique because it does not provide
a “score” on cultural learning strategies or frequencies; it is a way for students to be
aware of effective strategies to utilize based on their past experiences. It is a powerful
method to encourage dialog and awareness about the challenges that may arise when the
group is in their host country.
There are many different instruments or ways to assess study abroad programs,
and it would be difficult to compile a comprehensive list. The three mentioned above are
a good sample of methods. While Grant University may not use all of these instruments,
each would help create a better orientation process and post-travel review to ensure the
program meets student learning objectives.
Critical Reflection about Study Abroad
When I started my research about AFTs and study abroad programs, I assumed
there would be few criticisms. From my privileged perspective, I believed that everything
that happens on study abroad trips is positive, and there could be no adverse
consequences. However, through my research, I realized that I was wrong. I would like to
highlight some of the critical issues and concerns that can arise through short and longterm study abroad, as well as AFTs.
When groups of Americans from western culture, or the “global north,” travel to
less industrialized areas or the “global south,” individuals within these groups can do
more harm than good. The concept called white saviorism or the white savior industrial
complex refers to an idea in which a white person or someone from the predominately
white culture of the global north rescues people of color from their situation, generally in
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the global south (Windholz, 2017). There are many cultural differences and viewing
countries which are different than the United States, Canada, or Western Europe as
needing help, perpetuates the idea that these communities are damaged or needing change.
In “When Helping Hurts: How to Alleviate Poverty without Hurting the Poor”
Corbett and Fikkert (2012) examine religious mission trips, and while slightly different
from AFTs, a lot can be taken from their research. When individuals or groups from North
America strive to help alleviate poverty, “the methods used often do considerable harm to
both the materially poor and the materially non-poor…these methods are exacerbating the
problems they are trying to solve” (p. 27). The reason these short-term missions or studyabroad programs are creating harm is that groups are only providing short-term solutions
and not long-term development or systemic change. These groups “reflect the perspective
of ‘poverty as deficit,’ the idea that poverty is due to the poor lacking something” (Cobett
& Fikkert, 2012, p. 155) and desire to give things, instead of working with citizens to
address broader needs.
Corbett and Fikkert (2012) layout suggestions for improving community
engagement that will provide a more positive experience for groups. When designing the
experience, it is crucial that “community members have requested a team as part of their
plan to improve” their lives, that the trip “be about ‘being’ and ‘learning’ as much as about
‘doing,’ and that the work is done alongside the community members” (pp. 163-164). One
of the most vital student learning objectives of study abroad is to improve intercultural
competence. Trip leaders must be aware of potential negative impacts and do what they
can to avoid bringing their groups into a situation which might be exploitive to the local
culture.
100

Envisioning the Success TO-BE
As part of this doctoral dissertation, we utilized Wagner’s (2006) change
leadership framework, and the As Is/To Be model. One of the most significant issues of
the current program or “as is,” is the fact that not all the athletic teams are taking
advantage of the program. I will move through the 4 C’s to discuss the vision of “to be”
for GU, and layout what the athletic department could look like after they adopt the
organizational change plan. The “to be” chart is included (see Appendix I).
Contexts
The current context of the athletic department at Grant University is one where
student-athletes are economically and racially diverse. At the same time, the majority of
the coaching staff are white, middle-aged men. While the demographics of studentathletes will likely not change, I hope that there will be more women and minorities hired
in the athletic department. By diversifying the coaching staff, student-athletes will be able
to see more people that look like them, which could allow for more trust and personal
growth for student-athletes.
Another area of improvement is within administration and coaching staff
priorities. Currently, the administration is decidedly laissez-faire and does not give much
direction to the coaching staff. The coaching staff is very focused on recruiting and
developing a program that will win championships. I feel as if the administration could
be more proactive in emphasizing student learning objectives, and the staff could be more
focused on developing their student-athletes off the field or court. In my eyes, a resilient
program goes hand in hand with student development and growth. Leadership comes
from the top, and if the coaching staff does not hear about student learning objectives
from the administration, they are unlikely to make it a priority within their programs.
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Culture
The culture of the athletic department has some problematic areas. The lack of
relationships between coaching staff members creates an issue for collaboration and
sharing of ideas. There are no discussions or professional development opportunities for
student learning objectives or how athletics are related to experiential learning. There is
no incorporation of student learning objectives into the athletic department mission, and
no direction from leadership to apply these standards to athletic programs.
An ideal culture would include collaboration and many opportunities for the
athletic staff members to have discussions about the benefits of study abroad. There
would also be more opportunities for professional development, as well as guidance from
administrators to incorporate student learning objectives into athletic programs.
Another issue I see in the culture is that although the student population is very
diverse, there is no cross-cultural competency or anti-racist training for coaches or
athletes. To create a culture of inclusiveness that would benefit all students on campus,
the athletic department should engage in regular exercises, conversations, and learning
opportunities about race and diversity to better serve the student population.
Conditions
The current conditions of AFTs are that the NCAA regulates these foreign tours
and only allows programs to travel every three years. In 2018, three athletic teams from
GU went abroad, which comprised nearly 100 student-athletes. The regulations that the
NCAA puts on athletic programs hinder the opportunities for programs to travel as much
as they would like. However, in an ideal situation, all athletic teams would put
themselves in rotation to go every three years if the schedule allows.
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Traveling abroad is expensive, and depending on the location, it can be even more
costly. One area that would improve the opportunities for student-athletes to study abroad
would be a financial aid or scholarship program that helped cover the costs of travel.
There is currently no curriculum for coaches to draw from, and staff may not
understand how these trips can contribute to student-athletes’ developing 21st-century
skills. Developing a curriculum can be a daunting and time-consuming task. If there was
a framework that coaches could draw from, these trips could result in academic credit,
beyond the beneficial experience itself.
Competencies
The current competencies of the AFT program present some issues. As of now,
there is no evaluation process following the trips to assess the positives and areas of
potential change. As we have seen throughout our dissertation work, the evaluation
process is incredibly valuable. In the long term, student-athletes would benefit from a
structured evaluation process following their trip.
There is no strategic plan to expand the opportunities for the athletic teams to
travel abroad, which should become a priority of athletic administration if stakeholders
want to give student-athletes the best possible experience at Grant University.
Administrators should be encouraging all athletic teams to plan and go on a study abroad
trip while providing support and resources to do so.
Conclusion
While a few GU athletic programs taking advantage of the AFT program, not
enough of them are. There are many reasons why coaches are not traveling. By
addressing the concerns and working through the challenges, more student-athletes could
benefit from being exposed to the 21st Century Skills that a study abroad program
103

facilitates, without having to commit to a semester or year-long study abroad term. These
opportunities would significantly impact student development and better prepare them for
the future.
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CHAPTER SIX: STRATEGIES AND ACTIONS
Introduction
Although the data and findings from the program evaluation show that most of the
outcomes of the AFT program are positive, I believe there needs to be a sizeable
organizational change if GU is going to capitalize on it. There needs to be a focus on
deepening the student learning objectives and 21st Century Skills, specifically in the area
of intercultural competency. While these trips are generally constructive, I feel as if they
could be more transformational for students traveling internationally. I will be outlining
the strategies and actions that the GU Athletic Department should follow if they want to
improve the experience for student-athletes on these trips, as well as all student-athletes
on campus. These strategies and actions will bridge the “As Is/To Be” models addressed
earlier and based on research and best practice in organizational theory, professional
development, leadership strategies, and communication strategies. I will provide a
layered approach beginning with a shift in the foundation and culture of the athletic
department, which will lead to the best outcome for student-athletes participating in the
AFT program. A model (see Appendix J) and a chart (see Appendix K) of strategies and
actions are included.
Strategies and Actions
To move from “As Is” to “To Be,” the foundation of the GU athletic department
needs to be rebuilt. The first strategy would be to enhance cultural proficiency within the
athletic department coaching staff and student-athletes to shift to a culture of diversity
and inclusion. From my experience working in this department at GU, there has been no
discussion or training about anti-racism, diversity, or inclusion. To better meet the needs
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of student-athletes of color, there needs to be an emphasis on exposing the coaching staff
and white student-athletes to the concepts of cultural proficiency. Creating a culture of
openness and inclusion is not easy; it takes time, but by avoiding these ideas, intercultural
conflicts will occur.
The action I am recommending GU Athletics take is to create a training session
for all staff members and administration in the department. Another step is to have a
diversity and inclusion orientation session for incoming athletes, along with ongoing
programming over their four years. This strategy and action phase will address the
context and culture in the GU athletic department. The context right now is one lacking in
support for the racially diverse population within the student-athlete population, and a
hands-off administration. By utilizing these methods, a culture of inclusion and
appreciation for diversity will develop. As seen in Appendix J, creating a culture of
diversity and inclusion is the foundation of this model.
After establishing the foundation, the next strategy or layer of the model will be to
focus on athletics administration and staff development. There is currently a lack of
relationships between coaches in the GU athletic department and the lack of discussion or
understanding of athletics as an experiential learning opportunity. The second strategy
would be to shift the environment to one of support. One action that will help in shifting
this culture is to create a mentorship program within the athletic department. This
mentorship program would allow coaches to build deeper relationships. Another area of
action would be to allow for professional development in the field of student learning
objectives and 21st Century Skills, and how these ideas can impact athletic programs as
well as student-athletes in their future. Through these actions, the culture of GU’s
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coaching staff will evolve into one that is focused on developing the “whole student” and
not just on developing their athletes’ physical skills.
The final layer of the model would be to focus on the strategy of strengthening the
AFT program. Through the program evaluation process, it became clear that while some
things are working very well in the AFT program, different approaches are needed to
deepen the experience for student-athletes on these trips. Another area of opportunity
discovered within the data this the lack of athletic programs taking advantage of AFTs.
The mentorship program discussed above will allow coaches who have not traveled
abroad, to pair up with those who have, allowing them to understand the benefits and
challenges of AFTs.
One action which would contribute to this strategy of change would be to create a
curriculum that coaches traveling abroad could access. As discussed in Chapter Two’s
literature review, trip leaders must be intentional with prep and planning if international
trips are to become transformational learning experiences for participants. To facilitate
student-athlete experiential learning, a primary curriculum, along with a pre-departure
orientation, needs to be developed and implemented. Only through focused reflection and
active learning in uncomfortable environments are students able to fully develop their
understanding of the world and themselves in it, which creates an experience of
transformation (Strange & Gibson, 2017). The creation of a primary curriculum is
valuable and could be tailored to the country and culture where teams are traveling.
Preparing student-athletes for the journey will allow for better reflection and active
learning to accomplish student learning objectives once they are at their destination.
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As we have learned throughout our doctoral journey, the assessment of student
learning outcomes is necessary to increase student learning and development. Currently,
no assessment or evaluation is being utilized for AFTs; GU should take action to identify
whether the curriculum and trip are meeting student learning objectives. Student-athletes
could be given the Cross Cultural Adaptability Inventory (Kelly & Meyers, 2007) before
and after their trips to see if how their understanding of culture has changed, or they
could take a simple survey to see how they felt the trip went. Either way, having an
assessment process will be valuable to the future of the program.
According to the data, the most significant area of need deals with the financial
cost of traveling abroad. While this dissertation has been in progress, a scholarship was
created at Grant University (GU), targeting students to help them pay for study abroad.
Creating a scholarship would have been one of my formal recommendations for action,
but fortunately, one has been established through the financial aid department at GU. I
still feel as if there should be more action to support and create more awareness about the
current scholarship program. One of the significant findings in the data was that financial
concerns are one of the most considerable barriers for students wanting to travel abroad.
On the other hand, 80% of student-athletes surveyed strongly agreed or agreed
that the value of the trip they went on was worth the cost. Emphasizing the value of these
trips while creating more awareness around the scholarship opportunity could help many
more students and programs travel on AFTs. Coaches can also help student-athletes apply
for this scholarship when they have individuals who do not have the resources to go
abroad. In the end, the experience that the student-athletes will receive is worth the
financial costs.
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Conclusion
Organizational change can be incredibly complicated, especially in institutions of
higher education. While the strategies proposed above would take strong leadership and
commitment, I do not believe that any of the actions needed would create high levels of
resistance. If upper level stakeholders want what is best for students at GU, they will
recognize the culture shift that needs to happen regarding anti-racism, diversity, and
inclusion within the athletic department. Creating a mentorship program at GU will help
the coaching staff in several ways, as well as the hope of more programs taking
advantage of AFTs.
Better preparation for our student-athletes when they travel abroad will allow
them to benefit from these experiences and expose them to the 21st Century Skills,
specifically intercultural communication and competency. Regular evaluations of the
AFT program will improve future trips. In the next section, I will be discussing how to
incorporate the curriculum into the AFTs through a policy recommendation, and
implications to consider as GU moves forward.
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CHAPTER SEVEN: IMPLICATIONS AND POLICY RECOMMENDATIONS
Introduction
On the surface of my data and research, everything seems to be working well
within the AFT program at Grant University (GU). However, I believe that looking
deeper into what was not said by survey and interview respondents leads us to an area of
opportunity to explore. While there are many encouraging outcomes of these trips, I
believe there is more we can do as educators to ensure transformational learning
opportunities for our student-athletes.
When I started this program evaluation, I considered short-term study abroad and
AFT programs to be full of positive outcomes. It was eye-opening for me to delve into
the different implications of traveling abroad and its consequences. As someone from a
privileged background, I had not considered the impact that these trips have on the areas
of travel. I believe we have an obligation as educators to give student-athletes the best
possible experience, while also being mindful of the impact we are having in the areas of
travel. My policy recommendations and analyses of needs will address the finite balance
as GU moves forward with its AFT program.
Policy Statement
Policy recommendations go beyond strategies and actions and create an
observable and measurable change within an institution. For this reason, the policy I am
recommending is a change in the curriculum at GU to create a global experience
requirement for graduation at GU. Many colleges and universities have moved to this
model to better serve their student population by exposing them to the global world
beyond their campuses. To universities that claim to educate the whole person, Berry
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(2002) challenges them to provide a way for students to experience the new realities of
globalism. Institutions of higher education need to “reconsider deeply what it means to be
a fully educated person in the global world” (p. 233). While I’m not advocating that study
abroad be mandatory, I do feel as if there are ways to create a global experience
requirement and encourage study abroad for all who are able.
Along with the global experience requirement for graduation at GU, I am
recommending that any time an athletic team travels abroad, it should be connected to an
academic course. Through the course, a pre-trip orientation will address the culture,
customs, and environment, along with economic and political issues. This policy will
allow for a deeper understanding of the county or countries the student-athletes will be
visiting. While the experience itself creates a learning opportunity, issues can arise when
members of a dominant culture travel to an area that is less developed. I will discuss this
issue more in-depth in the analysis of needs below. I also feel this policy will allow for a
more authentic experience with less culture shock when the teams arrive.
For this policy to be effective, I believe that there should be a primary curriculum
developed for the coaching staff who will be traveling to use. Modifications will be made
depending on the area of travel but having a starting point for staff would be incredibly
helpful. Because I knew what to expect, the second time I traveled with my team I was
more prepared. Having a curriculum and mentorship program will allow for less fear and
intimidation when considering if an AFT is something coaches would like to do with
their team. By developing a cultural proficiency foundation in the GU athletics
department through the strategies and action plan, coaches will feel comfortable in
working through the curriculum. Coaches may also see more of a value in taking these
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trips if they are educated more deeply in experiential learning and their connection to
student learning objectives, in particular, the 21st Century Skills framework.
Analysis of Needs
In this section, I will provide an analysis of needs by looking at six distinct
disciplinary areas. I will summarize the educational, economic, social, political, legal,
and moral and ethical issues surrounding this policy in order to allow GU to make betterinformed decisions about it moving forward. I am hoping to provide a comprehensive
assessment should administrative stakeholders want to create a policy surrounding the
AFT program.
Educational Analysis
My educational analysis begins with what the benefits of a global experience
requirement would look like at GU. As I said earlier, if institutions of higher education
are genuinely concerned with educating the whole person, they must give students a way
to experience global connections. Encouraging students to study abroad, even for a short
time, will provide them with an opportunity to experience the values and beliefs of global
citizenship. Paige, Stallman, and Josić (2008) suggests no difference in global
engagement between students who studied abroad for shorter versus longer durations
(cited in Tarrant, Ruben, & Stoner, 2014). Similarly, students can experience
transformational learning over a short period if adequately led through an intentional
program.
It is essential to keep in mind that studying abroad alone does not guarantee a
better understanding of global citizenship; a curriculum needs to be designed well to
provide an adequate education. (Take & Shoraku, 2018). Therefore, I feel as if any AFTs
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should be required to be in a course format, to maximize educational objectives. Without
some substantial coursework to supplement the experience, many students are not able to
move through the transformational learning cycle.
Economic Analysis
The economic analysis will look at the financial implications regarding this
proposal. There may be some concern about the cost of this initiative, especially if all
students are encouraged to spend time abroad. I believe the benefits of this policy may
outweigh the costs, and this could be a way for GU to set themselves apart from
competitor universities, which could increase enrollment at the school. There are already
many opportunities for students to travel abroad; however, programs could be
emphasized when recruiting prospective students. The current scholarship program may
be able to be expanded to help offset the costs associated with trips for individual
students.
Regarding concerns about the price of studying abroad, when trips are tied to
course components, financial aid can be used by students to cover the costs of travel.
AFTs should be connected to a course, which would help more student-athletes afford to
travel. If students are not able to pay out of pocket, they would be able to utilize financial
aid to cover the cost of the trip.
The budget for a study abroad trip is a vital piece of the planning process. There
can be challenges involved in developing a functional budget, specifically regarding the
timeline for reserving air travel, hotels, and ground transportation. Instructors will need to
make estimates but, the more often they travel abroad, the more accurate those estimates
will become in the long run. The economic implications of study abroad are likely to be
113

one of the most difficult challenges this policy would face. However, the benefits of a
global education requirement could be immeasurable.
Social Analysis
Socio-emotional learning has become a broad topic of discussion regarding
student development and learning objectives. Studies have shown that from a social
development perspective, outside classroom relationships between faculty and students
result in a positive impact on student development, and an emotional bond is more
comfortable to achieve in an outside-classroom context (Ritz, 2010). From my
experience, there is nothing quite like the bond between faculty and students during and
after these trips. Being outside of the classroom gives authenticity to the connection
between faculty and students, which in turn allows for more openness and honesty
surrounding topics that might be difficult to discuss. Beyond the importance of trip
leaders to plan and be intentional about student learning objectives, the relationship that
develops between the class could be even more impactful.
Another social development implication for creating a global education
requirement could be for students studying abroad to come back with better intercultural
competence. “Education abroad literature often highlights the positive impact of study
abroad such as the rise in students’ global perspective, ability to learn, world mindedness
and cross-cultural awareness and sensitivity” (Anderson, Lorenz, &White, 2016, p. 1).
By developing these skills in more students, it will lead to better social interactions across
campus regarding anti-racism, diversity, and inclusion.
One implication to address is the issue that a vast majority of students who study
abroad come from white, affluent backgrounds. With the large minority population and
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students coming from lower socioeconomic backgrounds, GU would need to do more to
allow for students from underrepresented communities the same opportunity to study
abroad. By creating this policy, I believe it would further encourage equity among
students.
Political Analysis
Because GU is not a public university, it is not under the same requirements as
state-funded institutions are, nor is it as beholden to politicians who may try and regulate
these types of trips. However, an area that is of political concern is the climate
surrounding immigrants and non-Americans currently in this country. It can already be
difficult for international students to travel to GU, and they may face serious problems
traveling abroad and trying to get back into the U.S. This could be a serious issue to
address for international students and may make it difficult for all of them to fulfill the
requirement somewhere off-campus.
On the other hand, politicians have recognized the benefits of global education
and have been involved in policies and programs to increase the number of American
students who study abroad. One of those policies was the congressionally appointed
Commission on the Abraham Lincoln Study Abroad Fellowship Program, whose goal
was to have one million U.S. students study abroad by 2020. The key outcome of this
initiative was to develop more internationally competent students (Anderson et al., 2016,
p. 2).
In March 2019, The Senator Paul Simon Study Abroad Program urged members
of Congress to co-sponsor an act that would “significantly increase the number and
diversity of American students studying abroad, especially to non-traditional locations”
115

(NAFSA, 2019). The Simon model would allow higher education institutions to apply for
grants to help remove the barriers that keep students from studying abroad. If this act
passes it would help address many of the issues in the social and economic analysis
sections.
Legal Analysis
Incidents that impact study abroad include some of the following: alcohol and
drug use or abuse, conflict between students, crime and violence, natural disasters, sexual
assault, water safety, transportation safety, and many more challenges (Rhodes, 2014).
Administrators need to consider how to prevent these types of risks and how they would
respond if one of these incidents occurred to the program or one of their students. If an
incident were to arise to the point where a legal claim emerges, the university needs to
have an effective risk management plan, along with policies and procedures in place for
study abroad.
When looking at the legal analysis for this policy, the most substantial concern
would be for a student to be involved in a severe injury or even death. By having policies,
plans, and procedures at hand, it may limit potential institutional liability. O’Rourke and
Iammarino (2010) recognize that “we are a more litigious society than most other nations
and that in recent years we have seen more emphasis placed on ensuring that our study
abroad programs meet a certain level of safety and legal standards” (p. 166). While bad
things can happen anywhere, GU will need to have policies and plans in place to protect
itself from litigation.
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Moral and Ethical Analysis
Through my research, the area I found the most interesting was the moral and
ethical issues that face what Vibert and Sadeghi-Yekta (2019) call the “global north”
when they travel to the “global south.” Tensions exist between the privilege of students
who can go on costly international trips and the poverty that characterizes many of the
communities that are the location for these trips. Until this program evaluation, I had not
considered the implications these trips have on the local people, culture, and economies
of countries. Many times, these trips include a service-learning opportunity so that
student-athletes can feel like they are helping the people in these areas. However, many
times this “help” does more harm than good for the people of that country. Rotabi,
Gammonley, and Gamble (2006) explain that “study abroad grounded in imperialistic
values can be characterized as an oppressive practice…[but] with ethically grounded
planning and implementation, study abroad can be a foundation for life-long learning as
an engaged global citizen” (p. 452-453). By educating students on cross-cultural
awareness, intercultural communication, and adaptability, some of these issues can be
alleviated.
Trip leaders must consider these moral and ethical issues and locate travel
companies or organizations that are helping the local people, not exploiting them.
International trips need to be sustainable and not disruptive to the local culture or
economic structure, ensuring that we, as Americans, are learning from them through
reciprocity. Ogden (2008) brings up an essential point in which leaders should be
concerned. “By imposing an American-ethnocentric, colonial system on the backs of our
host communities and then to concern ourselves with issues of intercultural integration
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does little more than to perpetuate notions of our own elitism, power and domination” (p.
43). AFTs and other study abroad trips need to do more to encourage cultural exchange
as the reason to go on these trips and make it less about going to “save” the people in
these areas.
Implications for Staff and Community Relationships
There could be many positive implications for staff relationships at GU. By
incorporating mentorship and more professional development, coaching staff members
would be spending more time together, which would leave room for collaboration and
deeper relationships. If more coaches understood the importance of experiential learning
and their role in developing the whole student-athlete, their programs could be more
successful. I also feel as if the coaches themselves will feel fulfilled in their roles beyond
winning and losing. It is easy to get caught up in the outcomes of a season but seeing
student-athletes develop into successful adults should be the most significant goal we
have as coaches working with young people.
I believe that adding an educational policy focusing on global experience would
positively affect the local community culture. The community where GU is located, while
mostly white, has eight different racial and ethnic minority groups represented in PK12
within the school district (citation omitted to preserve anonymity). Between 15 and 17
different languages are spoken, and there are 10,175 English language learners in the K12
school district (citation omitted to preserve anonymity). GU could be a leader among
their university peers in the city and bridge the gap of diversity and inclusion from the
college to the community. There are many organizations that students could get involved
with to make an impact within the city. If students are unable to take a trip abroad,
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connections could be made with these organizations to fulfill the global engagement
requirement for graduation at GU.
GU’s president and board of trustees, who are the upper administrative
stakeholders, want to make sure that campus culture is one of acceptance, and this policy
would allow GU to improve in that area. Issues surrounding racial tension are increasing
around the country, but by being proactive and developing a community of intercultural
competence, acceptance, and celebration, these issues could be avoided.
The students on campus at GU are the most important stakeholders in this
program evaluation. With this policy, GU students would graduate with a better
understanding of the global community and improve their chances for success in the
world beyond college. If appropriately adopted, a policy of global engagement will give
future graduates experience with 21st Century skills, and in particular, cultural
proficiency to use in their future occupations. DeGraaf, Slagter, Larsen, and Ditta (2013)
studied the long-term impacts of study abroad and found personal themes related to
global awareness, maturity, self-confidence, and accomplishment, and professional
themes related to career choice and experience on their resumes (p. 56). The challenge
that administrators would need to address is how to allow access to study abroad for all
students, not just those from wealthy families. If there is a way to address this issue, I do
not see any other negative implications of adopting this policy for stakeholders.
Conclusion
Through this analysis of the various needs, I have shown the implications to be
mostly positive. While there will be some challenges to overcome by creating a global
experience requirement, I believe that the benefits would outweigh the costs. GU has an
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opportunity to be a leader among its peers and fully commit to their mission statement of
“educating and forming the whole person.” As educators, we cannot ignore the fact that
we live in a globalized world, and without exposing our students to the global
community, we are not doing all we can to set them up for success following graduation.
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CHAPTER EIGHT: CONCLUSION
Introduction
My interest in study abroad and experience taking my volleyball team on two
athletic foreign tours (AFTs) was the catalyst for this program evaluation. Through the
course of this doctoral program, I learned about the concept of student learning objectives
and pedagogy. While I knew I held a significant role in the lives of my student-athletes, I
did not realize how much of an educational influence I have on them. The reason I
choose to work in higher education was to make a difference in the lives of young people.
While I may not be able to change the world on my own, I hope that my influence on
students with whom I come in contact can make things better for everyone, little by little.
The idea behind this program evaluation was to understand the AFT program and
determine how to utilize it beyond an exciting international trip with your friends. With
the lack of programming and education in the GU athletic department in the area of
intercultural competency, the AFT program could be a critical piece in this area of
student development. Study abroad programs as experiential learning can be
transformational in adult learning if appropriately conducted. I intend to enable this
unique transformational learning opportunity the next time I take my team abroad and
hopefully encourage other coaches to do the same so more student-athletes can have this
experience.
Discussion
GU athletic programs have been traveling on AFTs for over ten years; however,
there has never been an evaluation or assessment done about the program. Without an
evaluation process, it is hard to understand what might be working well in AFTs and
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what should be improved. The purpose of the program evaluation was to answer these
questions, along with hearing more about the challenges and barriers that student-athletes
face regarding these international trips. While most of the findings were positive, surveys
and interviews show that there are still opportunities for improvement and growth of the
program.
With only five out of 20 athletic programs taking their team on an AFT in the past
five years, there is an opportunity to get other sports introduced to and involved in the
AFT program. While some sports may not be able to travel internationally based on their
schedules, there could be teams that would participate if approached. Many studentathletes who traveled abroad said they felt a sense of self-growth or awareness during and
following the trip. While this is an extremely positive finding, I believe the trip leaders
can be more intentional in facilitating this student learning objective. There was little
discussion about intercultural connection and understanding, and I feel that is an area of
opportunity to emphasize.
By creating an organizational plan in which the athletic department’s foundation
is cultural proficiency, coaches and staff members can build on this concept to allow for
better transformational learning through AFTs. Creating a mentorship program and
encouraging professional development will enable coaches to feel more comfortable
when they are working through the proposed curriculum and traveling abroad with their
team. This organizational plan will allow for more profound student development, and
the student learning objectives will be better accomplished before, during, and after
AFTs.
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For the athletic department to support study abroad in more depth, the policy of a
global experience requirement may be necessary. By adding in this policy to the
curriculum at GU, all students will benefit from the 21st Century Skills, understanding of
global citizenship, and cultural proficiency. With so many student-athletes acting as
leaders on campus at GU, the campus culture will thrive as one of inclusion and
celebration of its diverse student body.
Leadership Lessons
There are many leadership lessons that I could discuss in this section. Over the
past three years, I have learned so much to apply to my current career coaching
intercollegiate athletics. When I started this program, I was not sure how much would
translate into my day to day life. However, while pursuing my doctorate, I have seen the
most successful moments of my career. The biggest take away that I have utilized with
my volleyball program is the importance of organizational culture and how, as leaders,
we can influence that culture.
One of the most surprising leadership lessons I will take with me was regarding
the potential negative consequences of traveling internationally.
The Ugly American is the worst sort of arrogant travel abroad and does not adhere
to the expectations that social workers behave in a trustworthy manner. It leaves
others with feelings of disappointment and, in the worst case, it may even leave
individuals and groups with a sense of disempowerment (Rotabi et al., 2006, p.
464).
Before this research, I believed that study abroad and AFTs are distinctly positive
experiences. As I read articles about the ethical concerns about study abroad trips, I was
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enlightened, opened my eyes to my privilege, and became aware of areas to be concerned
with when planning AFTs.
I also had a perspective-changing phone conversation with Brooke Rundle, the
Director of Volleyball Tours and Tournaments in Central America from Bring It
Promotions, about her role in bringing AFTs to Nicaragua and Costa Rica. She described
to me some of the adverse consequences that can occur when AFTs are not planned in the
right way or if they are implemented incorrectly. She also discussed her company’s focus
on creating lasting change for the communities they work with, not just providing them
“quick fix” volunteer service opportunities.
Through this research, I came away with a new understanding of how to prepare
my student-athletes for the next time we travel, focusing on respect for the local culture
and honoring the people we meet. Analyzing ethical concerns and talking with Ms.
Rundle were the most impactful and eye-opening experiences I had during my time
working on this dissertation. I realized that although I consider myself to be a progressive
person concerned with social justice, I still have a long way to go in dissecting my
privilege as a white person from an upper-middle-class background.
I have always considered myself an advocate for the marginalized, but this
dissertation was an awakening. I am passionate about racial justice and actively try to
learn more about anti-racism, cultural competency, and inclusion. With all the available
information regarding race and racism, paralysis by analysis can keep people from
moving forward. I want to understand whiteness more thoroughly, and what white
supremacy has done to this country. I plan to help the students I work with and mentor to
do the same. Education is the key to beating back white supremacy and ending injustice.
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Conclusion
There will never be a perfect solution in the fight against racism, xenophobia, and
white supremacy. However, exposing individuals to “the other” can go a long way in
addressing these issues. Study abroad can be an excellent vehicle for opening hearts and
minds. While all cultures are different, humans are the same at our core. I hope that by
allowing more students to travel internationally and pushing them out of their comfort
zone, they will become more accepting and understanding of those who are different. I
also hope that those same students will have the strength to stand up for those who do not
have the same privilege or voice and, in the end, can make a difference in their
community, country, and, ultimately, the global society in which we live.
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APPENDIX B: INFORMED CONSENT FOR STUDENT SURVEY
INFORMED CONSENT
Adult Participant Survey
My name is April Elsbernd, and I am a doctoral student at National Louis University at Wheeling, Illinois. I am asking
for your consent to voluntarily participate in my dissertation project. The study is entitled: “Short Term Athletic Foreign
Tours and Student Learning Outcomes: A Program Evaluation.” The purpose of the study is to understand if the athletic
foreign tours are helping with the stated mission at Grant University of “educating and forming the entire person.”
My project will address Athletic Foreign Tours as Short-Term Study Abroad and how it impacts those involved at your
college. I will use the data I collect to understand the process and changes that may possibly need to be made regarding
this program at your college. I would like to survey you regarding your thoughts on the Athletic Foreign Tour as ShortTerm Study Abroad program at your college.
You may participate in this study by signing this consent form indicating that you understand the purpose of the study
and agree to participate in a survey that I will give to you after your study abroad trip, to be completed and returned
using specific instructions I will include at the end of the survey. It should take approximately 20 minutes for you to
complete each survey. All information collected in the survey reflects your experience and opinion as an undergraduate
student participating in Athletic Foreign Tours as Short-Term Study Abroad.
Your participation is voluntary, and you may discontinue your participation at any time with no negative consequences.
I will keep the identity of you, the college, and all participants confidential, as it will not be attached to the data, and I
will use pseudonyms for all participants in the report. Only I will have access to the survey data, which I will keep in a
locked cabinet at my home and/or on a hard drive that is password-protected for up to five years after completion of the
study, at which time I will shred all data. Participation in this study does not involve any physical or emotional risk
beyond that of everyday life. While you are likely to not have any direct benefit from being in this research study, your
taking part in this study may contribute to our better understanding of Athletic Foreign Tours as Short-Term Study
Abroad and what changes, if any, need to be made to the program.
While the results of this study may be published or otherwise reported to scientific bodies, your identity will in no way
be revealed. You may request a copy of this completed study by contacting me at aprilelsbernd@gmail.com.
In the event you have questions or require additional information, you may contact me at: aprilelsbernd@gmail.com. If
you have any concerns or questions before or during participation that you feel I have not addressed, you may contact
my dissertation chair, Dr. Carol A. Burg, email: cburg@nl.edu ; phone (813) 397-2109; 5110 Sunforest Blvd. #102,
Tampa, FL 33634; or the NLU’s Institutional Research Review Board: Dr. Shaunti Knauth, NLU IRRB Chair,
shaunti.knauth@nl.edu, 224.233.2328, National Louis University IRRB Board, 122 South Michigan Avenue, Chicago,
IL 60603.
Thank you for your participation.
_______________________________________
Participant Name (Please Print)
_______________________________________ _______________
Participant Signature
Date
_______________________________________ ______________
Researcher Signature
Date
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APPENDIX C: COVER LETTER TO FOOTBALL PLAYERS

Dear Football Student-Athlete My name is April Elsbernd, the volleyball coach at Grant University. I am currently
working on my doctorate in educational leadership, and your feedback about the Ireland
trip will be extremely valuable to help me complete my dissertation “Short Term Athletic
Foreign Tours and Student Learning Outcomes: A Program Evaluation.” Please read and
sign the attached informed consent on the following page, and then proceed to the survey.
It should take approximately 15 to 20 minutes of your time and is completely voluntary.
Should you choose not to participate, leave the form and survey blank and return the
packet at the appropriate time to Coach H.
Upon your return to campus and receiving the packet from the coach, I will keep consent
forms separate from the survey to maintain your anonymity. I will also email a copy of
the informed consent to you for your records, should you wish to reference it in the
future.
Thank you for your time, and I can’t wait until football season this fall. Go Spartans!
Sincerely,
Coach April
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APPENDIX D: COVER LETTER TO SOCCER PLAYERS

Dear Soccer Student-Athlete My name is April Elsbernd, the volleyball coach at Grant University. I am currently
working on my doctorate in educational leadership, and your feedback about the Costa
Rica trip will be extremely valuable to help me complete my dissertation “Short Term
Athletic Foreign Tours and Student Learning Outcomes: A Program Evaluation.” Please
read and sign the attached informed consent on the following page, and then proceed to
the survey. It should take approximately 15 to 20 minutes of your time and is completely
voluntary. Should you choose not to participate, leave the form and survey blank and
return the packet at the appropriate time to your coach.
Upon receiving the packets, I will keep consent forms separate from the survey to
maintain your anonymity. I will also email a copy of the informed consent to you for
your records, should you wish to reference it in the future.
Thank you for your time, and I can’t wait until soccer season this fall. Go Spartans!
Sincerely,
Coach April
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APPENDIX E: INTERVIEW QUESTIONS
Staff and Administrator Interview Questions
1. What do you feel is going well with the Short-Term Study Abroad Foreign Tours
program?
2. What do you feel could use improvement?
3. What are some of the challenges to this program?
4. What are the ways to address these challenges?
5. Do you feel as if the program affects and enriches the lives of the students that attend
these trips? If yes, how so? If no, why not and how could it be improved to
accomplish this goal?
6. The mission and values state that it offers “other educational opportunities with the
intention of educating and forming the whole person.” Do you feel as if the shortterm study abroad as an athletic foreign tour aligns with this part of the mission and
values of the university? If yes, how? If not, explain why not and how the program
might better serve the mission and values.
7. The update to its mission vision action plan states to insure academic excellence the
university strives for a “value-laden education which focuses on justice, ethics, and
responsible stewardship within a globally diverse community will be stressed” and
that “students will be challenged to embrace life-long learning in and outside of the
classroom.” Do you feel as if the short-term study abroad as an athletic foreign tour
aligns with the Update to Mission and Values Vision Action Plan of “ensuring
academic excellence” the university If yes, how? If not, explain why not and how the
program might better serve this part of the action plan.
8. What do you think are the largest barriers for student-athletes becoming involved in a
program like this? How are some ways we could provide more opportunities for
student-athletes to become involved?
9. Any other thoughts about the program?
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APPENDIX F: INFORMED CONSENT FOR ADULT INTERVIEW
INFORMED CONSENT
Adult Participation Interview
My name is April Elsbernd, and I am a doctoral student at National Louis University, Wheeling, Illinois. I
am asking for your consent to voluntarily participate in my dissertation project. The study is entitled: “Short
Term Athletic Foreign Tours and Student Learning Outcomes: A Program Evaluation. ” The purpose of the study is
to understand if the athletic foreign tours are helping with the stated mission at Grant University of
“educating and forming the entire person.”
My project will address Athletic Foreign Tours as Short-Term Study Abroad and how it impacts those
involved at your college. I will use the data I collect to understand the process and changes that may
possibly need to be made regarding this program at your college.
You may participate in this study by signing this consent form indicating that you understand the purpose of
the interviews and agree to participate in one 30-minute interview, with possibly up to 3 email exchanges in
order to clarify any questions I may have regarding your interview data. All information collected in the
interviews reflects your experience and opinion as a staff member or administrator and your experience
with short-term study abroad programs.
Your participation is voluntary, and you may discontinue your participation at any time with no negative
consequences. I will keep the identity of the college and all participants confidential, as it will not be
attached to the data, and I will use pseudonyms for all participants. Only I will have access to the interview
tapes and transcripts, and field notes, which I will keep in a locked cabinet at my home or on a passwordprotected hard drive for up to five years after completion of the study, at which time I will shred all data.
Participation in this study does not involve any physical or emotional risk beyond that of everyday life.
While you are likely to not have any direct benefit from being in this research study, your taking part in this
study may contribute to our better understanding Athletic Foreign Tours as Short-Term Study Abroad
program at your college and what changes, if any, need to be made.
While the results of this study may be published or otherwise reported to scientific bodies, your identity
will in no way be revealed. You may request a copy of this completed study by contacting me at
aprilelsbernd@gmail.com.
In the event you have questions or require additional information, you may email me at
aprilelsbernd@gmail.com. If you have any concerns or questions before or during participation that you
feel I have not addressed, you may contact my dissertation chair, Dr. Carol A. Burg, email: cburg@nl.edu ;
phone (813) 397-2109; 5110 Sunforest Blvd. #102, Tampa, FL 33634; or the National-Louis Institutional
Research Review Board: Dr. Shaunti Knauth, NLU IRRB Chair, shaunti.knauth@nl.edu, 224.233.2328,
National Louis University IRRB Board, 122 South Michigan Avenue, Chicago, IL 60603.
Thank you for your participation.
_______________________________________
Name (Please Print)
_______________________________________ _______________
Signature
Date
_______________________
Researcher Name (Please Print)
_____________________________________ ______________
Researcher Signature
Date
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APPENDIX G: Farruga & Sanger (2017) 21st Century Workforce Skills
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APPENDIX H: Wagner’s 4 Cs “AS IS” Chart
Problem Statement: How can we give our student-athletes more opportunities for
development and 21st Century learning skills through short-term study abroad as AFTs?

Context:







Economically and racially diverse student-athlete population
Coaches are focused on coaching and recruiting, not necessarily
student development
Hands-off athletic administration
Lack of diversity among coaching staff
Changing demographic landscape in higher education and the United
States
Recommendation from the NCAA to have a Diversity and Inclusion
Designee

Student
Athletes are
not receiving
the best
experience
with the
current AFT
program.

Culture






Currently no cross-cultural
competency or anti-racism
training for coaches or athletes
Lack of relationships between
coaching staff members
No discussions about student
learning objectives as a staff
Student’s may not see study
abroad as a learning
opportunity
Student learning objectives are
not incorporated in the Athletic
Department Mission

Conditions







Every three years athletic teams
are allowed by the NCAA to
travel abroad for competition
In 2018 three teams (approx. 100
students) traveled
It is expensive to participate in
study abroad programs
No curriculum for study abroad
and many coaches do not have
experience in developing a
curriculum
Staff members may not be
introduced to the 21st Century
learning framework

Competencies






Lack of mentorship and professional
development within the department
No evaluation process for study-abroad or for
the athletic teams in general
No strategic plan for study-abroad in the athletic
department
Little inter-athletic staff collaboration about
study-abroad
No staff meetings to allow for dialog or
discussions about the program
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APPENDIX I: Wagner’s 4 Cs “TO BE” Chart
Problem Statement: How can we give our student-athletes more opportunities for development
and 21st Century learning skills through short-term study abroad?

Context:





Economically and racially diverse student-athlete population
Coaches are focused on student development, as well as coaching and
recruiting
Proactive Athletic Administration
More women and racial minorities on staff

Culture







Cross-cultural competency
and anti-racist training for
coaches and athletes to
understand racism and value
diversity
Strong relationships between
coaching staff members
Regular discussions about
student learning objectives as
a staff
Student-athletes see study
abroad as an excellent
learning opportunity
Student learning objectives
are incorporated in the
Athletic Department Mission

Studentathletes will
be exposed to
21st Century
Learning
Skills and
excel in their
development.

Conditions








Competencies






Standard evaluation process for studyabroad or for the athletic teams
following their seasons
Strategic plan for study-abroad or the
athletic department in implement 21st
Century learning framework
Staff collaboration about study-abroad
Regular staff meetings to allow for
dialog or discussions about the program
Introduce coaching staff to learning
objectives and basic curriculum
development
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Every three years athletic teams
are allowed by the NCAA to travel
abroad for competition
More teams taking advantage of
study-abroad
It is still expensive to participate in
study abroad programs, but there
are financial programs to help
students afford the travel
Basic curriculum for study abroad,
with an opportunity for coaches to
personalize
Introduce staff members to 21st
Century learning framework
through a training program
Mentorship program and
professional development
opportunities to learn about student
development

APPENDIX J: MODEL FOR STRATEGIES AND ACTION

GU Athletic Department
Model for Strategies and Action
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APPENDIX K: STRATEGIES AND ACTION CHART
Strategies

Actions

4Cs

Best Practices

Develop a culture
of Diversity and
Inclusion/
Cultural
Proficiency
within Athletic
Department

1.
2.
3.

Training for Staff
Orientation for SA
Ongoing
Programming

Culture and
Context

Professional
Development,
Leadership
Strategies,
Organizational
Theory,
Communication
Strategies

Create a
Mentorship
Program

1.

Work with coaches
who have traveled
before
Create professional
development
opportunities for all

Culture,
Context,
Competencies

Professional
Development,
Leadership
Strategies

Develop
Curriculum and
Pre-departure
Orientation

1.

Utilize best
practices from other
organizations to
create curriculum
and orientation
Use mentorship
program to help
new coaches
traveling to work
through curriculum

Conditions,
Culture,
Competencies,
Context

Leadership
Strategies,
Communication
Strategies

Create evaluation or
utilize assessments
that are already
developed
Use instrument
before and after to
assess AFT trips
and SLO

Context,
Conditions,
Competencies

Organizational
Theory,
Leadership
Strategies

Work with the FA
Department to get
the word out about
this program

Context,
Conditions

Organizational
Theory,
Leadership
Strategies,
Organizational
Strategies

2.

2.

Evaluation and
Assessment
Process

1.

2.

Support and
Promote
Scholarships

1.
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